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Abstract
ELEMENTARY SCHOOL PRINCIPALS' PERCEPTIONS OF THE IMPORTANCE OF 
COMPETENCIES WITHIN CRITICAL ADMINISTRATIVE TASK AREAS
by
Melanie W. Greene
Problem. The problem of this study was to determine the impor­
tance of competencies within c r itic a l administrative task areas as 
perceived by selected elementary school principals.
Methods. Participants for the study were randomly selected from 
a to tal population of 429 elementary principals serving schools con­
taining kindergarten through grade six In the state of North Carolina. 
A questionnaire was mailed to the 250 principals selected to par­
tic ip a te  in the study. Of the returned instruments 187 were complete 
and used for s ta tis tica l analyses, with the data being analyzed using 
the SPSS S tatis tica l Package for the Social Sciences.
Fourteen null hypotheses were formulated and tested at the .05 
level of significance. Each hypothesis was related d irectly  to a 
demographic variable specified on the questionnaire. These hypotheses 
were then tested using the Kruskal-Wallis s ta tis tic , a nonparametric 
one-way analysis of variance (ANOVA). ANOVA's were performed across 
each demographic variable for each competency within the five  
established c r it ic a l administrative task areas.
Findings. The findings of the study indicated the following:
(1) No s ta tis tic a lly  significant difference in mean ranks was found 
between male and female principals' perceptions of the Importance of 
competencies within c r it ic a l administrative task areas. (2) No sta­
t is t ic a lly  significant difference 1n mean ranks was found between the 
perceptions of the importance of competencies within c r itic a l admin­
is tra tive  task areas held by principals in d ifferent age groups.
(3) No s ta tis tic a lly  significant difference in mean ranks was found 
between the perceptions of the Importance of competencies within 
c r it ic a l administrative task areas held by principals from ru ra l, 
urban, and suburban schools. (4) No s ta tis tic a lly  significant d if ­
ference 1n mean ranks was found between the perceptions of the Impor­
tance of competencies within c r it ic a l administrative task areas held 
by principals serving schools with d ifferent levels of student 
enrollment. (5) No s ta tis tic a lly  significant difference in mean ranks 
was found between the perceptions of the Importance of competencies 
within c r it ic a l administrative task areas held by principals who have 
attained different levels of education. (6) No s ta tis tic a lly  s ig n if i­
cant difference 1n mean ranks was found between the perceptions of the 
Importance of competencies within c r it ic a l administrative task areas
i l l
held by principals with degrees earned at d ifferent dates. (7) No 
s ta tis tic a lly  significant difference 1n mean ranks was found between 
the perceptions of the Importance of competencies within c r itic a l 
administrative task areas held by principals with different years of 
service in the profession. (8) No s ta tis tic a lly  significant d if ­
ference In mean ranks was found between the perceptions of the Impor­
tance of competencies within c r it ic a l administrative task areas held 
by principals holding different levels of membership in professional 
organizations. (9) No s ta tis tic a lly  significant difference in mean 
ranks was found between the perceptions of the importance of competen­
cies within c r it ic a l administrative task areas held by principals with 
differen t occupational goals.
The findings also indicated the following: (1) A s ta tis tic a lly
s ignificant difference in mean ranks was found to exist overall be­
tween perceptions of the importance of competencies within c r itic a l 
administrative task areas held by principals who devote different 
amounts of time to professional growth weekly. (2) A s ta tis tic a lly  
significant difference 1n mean ranks was found to exist overall be­
tween perceptions of the importance of competencies within c r itic a l 
administrative task areas held by principals with d ifferent levels of 
membership in professional organizations.
Conclusions. Significant differences were found in two of the 
demographic variables used to test the hypotheses for the study. I t  
was concluded that sex, age, geographic population of the school, stu­
dent enrollment, principals' level of education, date principals' 
degree was earned, principals' years of service in the profession, 
principals' membership in professional organizations, and occupational 
goals of the principals were not factors which influenced administra­
to r's  ratings of the importance attached to f i f t y  of the competencies 
related to the elementary prlnclpalshlp. However, principals who 
devote more time per week to professional growth and those principals 
more involved in civic organizations tend to perceive these competen­
cies as more important than other administrators 1n the state of North 
Carolina.
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CHAPTER ONE 
Introduction
The nature and functions of an educational system must be deter­
mined by the goals, values, and characteristics of the society i t  
serves. As change occurs w ithin each of these areas, the educational 
system must also change i f  i t  1s to remain viable. I t  1s the purpose 
of educational administration to provide the leadership necessary to 
ensure the educational process meets these ever changing needs.
In an e ffo r t to successfully meet the needs of society educational 
administrators seek to give unity to the many d iffe ren t endeavors 
essential to the educational process. They must fa c il ita te  job perform­
ance through creating and maintaining an organizational pattern which 
delineates working relationships between and among Individuals and 
groups. The essence of the administrative process, however, becomes 
evident through the functions I t  performs. Such functions as planning, 
organizing, directing, coordinating, controlling, and decision making 
provide the means for administrators to meet the needs of th e ir c lien te le .
An effective elementary school administrator performs the job of 
applying these leadership functions to specific administrative tasks.
The Southern States Cooperative Program 1n Educational Administration 
in i t ia l ly  outlined these tasks In Better Teaching 1n School Administra­
tio n .^ Charles F. Faber and G ilbert F. Shearron adapted a series of
1 Southern States Cooperative Program in Educational Administration, 
Better Teaching 1n School Administration (N ashville , Tennessee: George
Peabody College for Teachers, 1955), pp~. 125-177.
1
2administrative tasks from those identified by this program and categorized 
them into the following seven c r it ic a l task areas: Instruction and cur­
riculum development* pupil personnel, s ta ff personnel, community-school 
leadership, school plant and transportation, organization and structure, 
and school finance and business management. James M. Llpham and 
James A. Hoeh, Jr. grouped administrative tasks Into the following five
categories: instructional program, s ta ff personnel, student personnel,
3
financial and physical resources, and school-community resources.
Each of these c ritic a l areas Involves a variety of tasks and requires 
specific competencies to perform them adequately. Ideally these tasks 
should comprise the ac tiv ities  of the educational administrator seek­
ing to obtain a better curriculum, a more competent teaching s ta ff, 
adequate fa c ilit ie s  and necessary funding, thus Improving the quality  
of education in our society.
Statement of the Problem
The problem of this study was to determine the importance of 
competencies within c r itic a l administrative task areas as perceived by 
selected elementary school principals.
Significance of the Study
With the exception of the family, no other Institution 1n America 
Influences as many people as the elementary school.^ Our society
2
Charles F. Faber and Gilbert F. Shearron, Elementary School 
Administration (New York: Holt, Rinehart, and Winston, 1970), pp7 212-213.
3
James M. Llpham and James A. Hoeh, J r . ,  The Principalshlp: 
Foundations and Functions (New York: Harper and Row, 1974), p. 10.
 ^ John E. Cooper, Elementary School Principalshlp (Columbus, Ohio: 
Charles E. M e rr ill, 19677,'p. 1'9.------- ---------------------
3stresses the Importance of providing the best possible education for
c
children at such an "Impressionable time In th e ir lives ." Placed In 
the position of command, i t  Is the responsibility of the elementary 
school principal to provide the leadership necessary to direct an 
educational environment conducive to assisting "each child In the 
optima! development of human potentia lities  for personal growth and 
for social service."®
Recognizing the Importance of the Individual In this leadership 
position, 1t becomes necessary to obtain specific Information concern­
ing the elementary school principal 1n the state of North Carolina. 
Currently there are few, 1f any, comprehensive studies which deal with 
the administrative tasks and responsibilities at the elementary school 
leve l. This study brings attention to the position and the Importance 
of Its  function within our educational process. The results could be 
the basis for upgrading the profession 1n the state of North Carolina. 
Preparatory programs for educational administration may u t il iz e  the 
results In structuring a curriculum to meet the needs of today's 
principal. In addition, new areas of research may be stimulated as a 
result of the findings and recommendations of this study.
Assumptions
The following assumptions were stated prior to the In itia tio n  of 
th is  study:
1. The survey questionnaire was well constructed and based upon 
the most Important c r ite ria  for determining competencies re la tive  to
5
Cooper, p. 20. 6 Cooper, p. 21.
4the c r it ic a l task areas according to experts In the fie ld  of educational 
administration.
2. P ilo t testing in the Watauga County School System and among 
several doctoral students and faculty members in the Department of 
Supervision and Administration a t East Tennessee State University 
strengthened the questionnaire as a survey tool.
3. The participants in the study would be representative o f the 
to tal population of elementary principals serving schools containing 
kindergarten through sixth grade In the state of North Carolina.
4. The elementary principals would respond to the questionnaire 
honestly and seriously.
5. A return of at least 50 percent of these surveyed would be 
satisfactory for adequate data analyses.
Limitations of the Study
The following lim itations were Imposed on the study:
1. The survey Instrument u tilized  In the study was the sole source 
fo r obtaining data from elementary principals 1n North Carolina.
2. Questionnaires were sent to 250 randomly selected elementary 
school principals 1n the state of North Carolina.
3. Fourteen demographic variables were selected for use 1n comparing 
principals' responses on the survey questionnaire.
4. The data gathering was limited to the fa l l  of 1982.
Definition of Terms
Administrator
An administrator 1s the person "concerned primarily with strategic
planning and the execution of policies"7 and may also be called the 
principal at the elementary school building leve l.
Competencies
Competencies are any combination of knowledge and s k ill adequate 
for accomplishing some specified outcome, though Insuffic ient for the
g
completion of an entire task.
Elementary School
< An elementary school is any public school containing kindergarten 
through sixth grade In the state of North Carolina.
Perception
A perception Is a d irect or in tu itive  cognition; a capacity for
g
comprehension; Insight.
Principal
A principal 1s the certified  administrator assigned to a public 
elementary school containing kindergarten through sixth grade in the 
state of North Carolina.
School Administration
School administration 1s defined as
a social process concerned with Identifying, maintaining, stimulating, 
controlling, and unifying formally and informally organized human and
7 Stephen J. Knezevlch, Administration of Public Education (New York: 
Harper and Row, 1975*), p. 13.
p
Ben M. Harris, Supervisory Behavior in Education (Englewood C lif fs ,  
New Jersey: Prentice H all, 1975), p. 17.
q
Webster's Seventh New Collegiate Dictionary (Springfield, Massa­
chusetts! 6. and C, Merriam, 1969), p. 626.
6material energies within an Integrated system designed to accomplish
predetermined objectives
Task
A task Is any responsibility of the elementary school principal.
Validated Instrument
A validated Instrument 1s an Instrument which has previously been 
made valid through the process of a p ilo t study or fie ld  testing.
Research Hypotheses
1. There w ill be significant differences between male and female 
principals' perceptions of the Importance of competencies within c r itic a l 
administrative task areas.
2. There w ill be significant differences between the perceptions 
of the Importance of competencies within c ritic a l administrative task 
areas held by principals in d ifferent age groups.
3. There w ill be significant differences between ru ra l, urban, 
and suburban principals' perceptions of the Importance of competencies 
within c r it ic a l administrative task areas.
4. There w ill be significant differences between the perceptions of 
the Importance of competencies within c r itic a l administrative task areas 
held by principals serving schools with d ifferen t levels of student 
enrollment.
,5 . There w ill be significant differences between the perceptions of 
the Importance of competencies within c r it ic a l administrative task areas 
held by principals who have attained d ifferen t levels of education.
10 Knezevlch, p. 12.
76. There w ill be significant differences between the perceptions 
of the Importance of competencies within c r it ic a l administrative task 
areas held by principals with degrees earned at d iffe ren t dates.
7. There w ill be significant differences between the perceptions 
of the importance of competencies within c r it ic a l administrative task 
areas held by principals who pursued d ifferent areas of graduate 
study.
8. There w ill be significant differences between the perceptions 
of the importance of competencies within c r it ic a l administrative task 
areas held by principals who devote d ifferen t amounts of time to pro­
fessional growth weekly.
9. There w ill be significant differences between the perceptions 
of the importance of competencies within c r it ic a l administrative task 
areas held by principals with d ifferent years of service 1n the pro­
fession.
10. There w ill be significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals with d ifferen t levels of membership 1n 
professional organizations.
11. There w ill be significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals with d ifferen t levels of membership in 
civ ic  organizations.
12. There w ill be significant differences between the percep­
tions of the Importance of competencies within c r it ic a l administrative 
task areas held by principals who devote d ifferen t amounts of time to 
th e ir position daily .
a13. There w ill be significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals who receive d ifferen t levels of sa tis ­
faction from th e ir position.
14. There w ill be significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals with d ifferent occupational goals.
Procedures
The following procedures were used in conducting the study:
1. A review of related lite ra tu re  was conducted in Belk Library 
at Appalachian State University and Watauga County Library in Boone, 
North Carolina, and Sherrod Library at East Tennessee State 
University.
2. An instrument was developed for the purpose of this study 
u t iliz in g  the competencies outlined in the c r it ic a l administrative 
task areas by Lipham and Hoeh in The Princlpalship: Foundations and 
Functions^ and by Faber and Shearron in Elementary School Admini­
s tra tio n . *2 Fourteen selected demographic variables were also 
included in the instrument (See Appendix A).
3. A le tte r  was written to Craig P h illip s , the State Superin­
tendent of Public Instruction in Raleigh, North Carolina, requesting 
permission to conduct the study (See Appendix B).
** Llpham and Hoeh, p. 10.
*2 Faber and Shearron, pp. 212-213.
94. The target population was Identified as 429 elementary prin­
cipals from schools containing kindergarten through sixth grade 1n the 
state of North Carolina. Two hundred f i f t y  elementary principals were 
randomly selected for the study.
5. A cover le tte r  was written and mailed to each principal along 
with the survey questionnaire. The le tte r  explained the purpose of 
the study and requested an immediate response. A self-addressed, 
stamped return envelope was enclosed for convenience in response (See 
Appendix C).
6. Two weeks later a follow-up le tte r  and another survey 
questionnaire were mailed to those selected for the study who had not 
responded. A self-addressed, stamped envelope was enclosed to ensure 
a rapid return.
7. When a period of one month had elapsed the responses were 
compiled and analyzed.
8. The Computer Center at Appalachian State University was used 
to analyze the findings of the study.
9. A summary of the findings and analyses was prepared.
10. Conclusions and recommendations were formulated.
Organization of the Study
The study was organized as follows;
Chapter One contains the Introduction, statement of problem, 
significance of the study, assumptions, lim itations of the study, 
definitions of terms, research hypotheses, procedures, and organiza­
tion of the study.
10
Chapter Two Includes a review of the lite ra tu re  relevant to the 
study.
Chapter Three presents the research methodology and procedures. 
The survey questionnaire, instrument validation, sample selection, 
data collection, data analysis, null hypotheses, and a brief surmiary 
follow.
Chapter Four contains a presentation, an analysis, and an in ter­
pretation of the data.
Chapter Five includes the summary, findings, conclusions, and 
recommendations.
CHAPTER TWO 
Review of Related Literature
The purpose of this study was to examine elementary school principals' 
perceptions of the importance of competencies within c r it ic a l administra­
tive task areas. A review of related lite ra tu re  was conducted to obtain 
the most pertinent information concerning the elementary principal and the 
principalshlp. The following categories were examined: evolution of the
principalshlp* the contemporary elementary principalshlp, tasks and 
responsibilities of the principalshlp, and current studies related to the 
tasks and responsibilities.
Evolution of the Principalshlp 
The elementary school has undergone considerable change since Its  
Inception well over a century ago. In it ia l ly  schools were a comparatively 
small venture. The buildings themselves were prim itive structures contain­
ing meager furnishings. Children walked to school and learned the rudi­
ments of reading, w riting, and arithmetic. The primary purpose of this 
lim ited education was to obtain salvation through the knowledge of the 
scriptures.^ The teacher instructed children In grades one through eight, 
kept da ily  records, disciplined a ll pupils, cleaned the fa c i l i ty ,  kept the 
f ire s , and performed any other necessary functions, A local board of lay­
men was accountable for hiring the teacher and keeping financial records.
 ^ Roald F. Campbell, John E. Corbally, J r . ,  and John A. Ramseyer, 
Introduction to Educational Administration (Boston: Allyn and Bacon,
In c ., 1966), p. 62.
12
2
General building maintenance was also the responsibility of th is board.
As the population increased so did school enrollment. More teachers 
were hired to accommodate this growth. Buildings were needed to house 
more pupils. As schools acquired more complex responsibilities the 
number of managerial tasks sharply increased. The weight of these 
responsibilities led the governing lay boards to employ someone to assume
3
these obligations. Cincinnati had placed a ll department heads under one 
head prior to 1838; however, Quincy School in Boston is credited with 
employing the f i r s t  principal upon Its  opening in 1847.^
The qualifications for this early "principal teacher" included a 
knowledge of teaching methods, an understanding of the nature and char­
acteristics of children, and an understanding of the problems existent in
C
education. The responsibilities of the "principal teacher" were defined 
by an 1839 committee in Cincinnati. They included the following:
1. To be the respected functioning head of the school attendance 
unit under one's ju risd iction .
2. To regulate the classes and course of instruction for a ll 
pupils charged to one's care.
3. To apply remedies to any defects discovered in the school.
4. To report any defects one is unable to remedy to the governing 
board.
2 Campbell, Corbally and Ramseyer, p. 63.
3 Campbell, Corbally and Ramseyer, p. 63.
4
Paul R. Pierce, The Origin and Development of the Public School 
Principalshlp (Chicago: The University of Chicago Press, 1935), p. 9.
® Pierce, p. 12.
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5. To give any instruction necessary to the teaching assistants.
6. To classify pupils.
7. To safeguard the fa c il i ty  and its  furniture.
8. To keep the school clean.
9. To instruct the other teachers.
10. To approach each assistant with respect, especially 1n the
presence of pupils.
11. To demand the cooperation of the assistants.®
All remaining faculty members were referred to as "assistant teachers." 
Their responsibilities Included the following:
1. To respect the principal teacher as the head of the school.
2. To follow the principal teacher's orders.
3. To preserve the principal teacher's reputation.
4. To become thoroughly fam iliar with the rules and regulations
adopted for governing the school.
Several factors tended to slow the growth of the elementary princi­
pal ship. The monitorial system developed by Joseph Lancaster and low 
student enrollment 1n rural America were two major causes. However, 
several factors and sources continually encouraged the progression of 
the development of the princlpalshlp. They include:
1. Population growth continued to Increase enrollment numbers In 
urban areas.
2. Schools became graded.
3. Reading and writing schools consolidated with Latin grammar 
schools.
6 Pierce, p. 12. 
 ^ Pierce, p. 12.
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4. Principals were freed of teaching duties.
5. Principals became recognized as the supervisory head of the 
school.
6. The National Education Association established departments 
primarily concerned with educational administration.8
A turning point fo r the elementary prindpalshlp occurred when
released time from the teaching was granted. Principals began to enjoy
g
a professional status which had never before existed. Time for super­
visory functions gave principals more job security as well as the oppor­
tunity to provide professional assistance to the teaching s ta ff. 
Expectations of the prindpalshlp began to change. Few changes occurred 
in the principal's ro le, however, and quite often these higher expecta­
tions were never met. L it t le  e ffo rt was made to study the role of the 
principal In an attempt to improve Its  functions. The majority of 
principals were content to continue In the ir c lerical role. Leadership 
was v irtu a lly  nonexistent. Principals were complacent, allowing teachers 
to continue in th e ir selected teaching practices.*0
In the la t te r  part of the nineteenth century the functions of the 
principal slowly evolved from record keeping duties to management responsi­
b i l i t ie s . Around 1920 the role of the elementary principal began to 
receive national attention. The Department of Education at the University 
of Chicago founded a national organization for elementary principals. This 
organization brought attention to the position, In itia ted  research pro­
jec ts , and encouraged universities to gear course offerings to meet the 
needs of school administrators.**
O
Pierce, p. 7. 
* °  Pierce, p. 21.
0 Pierce, p. 17. 
** Pierce, p. 22.
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Administrative Eras
Dramatic changes 1n education came about around the turn of the cen­
tury. New philosophies emerged concerning economics in the educational 
and the Industrial world. Psychologists, sociologists and others In te r­
ested 1n group interaction began to study organizations and those 
employed within. These factors Increased the knowledge of the leader­
ship process In the educational and 1n the Industrial world.
Categorically four systematic approaches to the study of administra­
tion emerged. They Included Scientific Management, Human Relations,
12Behavioral Science, and the Neo-Scient1f1c Movement.
The Scientific  Management Movement. Job analysis was the f i r s t  
approach to administration. This approach, labeled the Scientific  Manage­
ment Movement, was led by Frederick Taylor. Often called "the father of 
Scientific Management Movement," Taylor began his career as a laborer for 
Midvale Steel Company In 1879. Moving from a laborer to a clerk 
machinist, foreman, chief draftsman, and f in a lly  chief engineer, Taylor 
became aware of the waste and inefficiency resulting from ineffective
administration and workers having fu ll responsibility fo r planning and
13performing the ir jobs.
Frederick W. Taylor's The Principles of Scientific  Management evolved 
from his recognition of the need for sc ien tific  management 1n the indus­
tr ia l  world. His major points follow.
12 James M. Llpham and James A. Hoeh, J r . ,  The Prlnclpalship: 
Foundations and Functions (New York: Harper and Row, 1974;, p. 20.
^  Campbell, Corbally and Ramseyer, p. 68.
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1. Our country is suffering great losses from daily acts of in e f f i­
ciency.
2. The remedy for the inefficiency rtalady is to provide systematic 
management rather than seeking an outstanding man.
3. Productive management has a foundation of clearly defined guide­
lines and principles. These rules can be applied to,any human 
ac tiv ities  from the most simple to the most complex.
Henry Fayol, born In France in 1841, was also a major contributor
to the Scientific  Management Era. Concerned primarily with industry,
Fayol also believed production processes could be analytically  and
sc ie n tific a lly  studied. Whereas Taylor focused upon the worker, Fayol
directed his attention to the manager. Both believed a sc ien tific
approach to management would improve industrial production. L i t t le ,  i f
15any, attention was given to the individual performing the tasks.
Also stressing form and organizational structure was Max Weber. 
Minimizing the human element, Weber developed a bureaucratic hierarchy 
to delineate the divisions of labor. Specific rights and obligations 
were defined as a procedural guide for the job. Job descriptions 
included specific competencies necessary for job assignments. Technical 
competencies were of utmost importance.^®
Human Relations Movement. The second major approach to administra­
tion was the Human Relations Movement. Mary Parker F o lle tt, one of the
14 Frederick W. Taylor, The Principles of Scientific Management 
(New York: Harper and Row, 1947), p. 7. ~
15 Campbell, Corbally and Ramseyer, pp. 69-70.
16 R. H. H all, "Concept of Bureaucracy: An Empirical Assessment," 
American Journal of Sociology (July 1963), 33.
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major contributors "worked to help bring about a better ordered society
17in which the individual might liv e  a more satisfying l i f e ."  In
18F o lle tt's  Creative Experience she stated:
Human relationships—the warp and woof of society and of industry— 
are at th e ir best when difference is solved through conference and 
co-operation, when the parties at interest (1) evoke each other's 
latent ideas based upon the facts of the situation, (2) come to see 
each other's viewpoints and to understand each other better, and 
(3) integrate those viewpoints and become united in the pursuit of 
the ir common goal. * 9
F o lle tt contended that the building and the maintaining of human 
relationships was the fundamental problem within any organization. Four 
principles of organization which furthered human relations and were 
evident in some of the best managed industrial plants evolved from the 
term coordination. They included:
1. Coordination by direct contact of the responsible people con­
cerned.
2. Coordination In the early stages.
3. Coordination as the reciprocal relating to a ll  the factors in 
a situation.
204. Coordination as a continuing process.
Elton Mayo, born in Australia in 1880, followed Mary Parker Fo lle tt 
in the Human Relations Era. Mayo and his associates were connected with
^  Campbell, Corbally and Ramseyer, p. 70.
18 Mary Parker F o lle tt, Creative Experience (New York: Longmans, 
Green, 1924).
19 Henry C. Metcalf and L. Urwick, eds., Dynamic Administration 
(New York: Harper and Brothers, 1942), p. 14. The collected papers of 
Mary Fo lle tt with an introduction by the editors.
^  M etcalf and Urwick, p. 297.
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the famous experiments conducted at the Hawthorn Plant of the Western
21Electric Company, near Chicago. This experiment was conducted to 
determine i f  lig h t intensity would Influence a worker's productivity.
The results though unexpected gave even more impetus to the human rela­
tions theory projected by F o lle tt. Worker productivity improved, not 
as a result of illumination, but as a result of the recognition given 
to •.them in the experiment. In summation, output or "gain stems from
demonstrated concern for the needs of the worker and the special atten-
23tlon accorded him during the period of study."
Behavioral science and administration. Chester Barnard is credited
as being the f i r s t  to relate administration to the behavioral sciences.
His ideas were brought Into form at the time when the Western Electric
experiments were being studied. Conflicts were surfacing between the
works of Frederick W. Taylor and Henry Fayol in Scientific  Management
and the findings of Mary F o lle tt and Elton Mayo 1n Human Relations.
24Barnard's The Functions of the Executive was an attempt to construct
a to tal theory of organization by reshaping, developing and extending
25those ideas already 1n existence.
In defining a formal organization Barnard made the following
21 Cambell, Corbally and Ramseyer, p. 72.
22 Stephen J. Knezevich, Administration of Public Education (New 
York: Harper and Row, 1975), p. 76.
33 Knezevich, p. 7B.
^  Chester Barnard, The Functions of the Executive (Cambridge, 
Massachusetts: Harvard University Press, 1968).
25 Campbell, Corbally and Ramseyer, p. 74.
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statement:
Organization, simple or complex. Is always an Impersonal 
system of coordinated human efforts ; always there Is  purpose as 
the coordinating and unifying principle; always there Is the 
Indispensable a b ility  to communicate, always the necessity for 
personal willingness, and for effectiveness and efficiency 1n 
maintaining the In tegrity  of purpose and the continuity of con­
tr ib u t io n s ^
Within any formal organization people are frequently contacting and
Interacting though th e ir relationships are not a part of or governed by
any formal organization. This Informal organization 1s constantly
shaping Individuals' attitudes and organizational morale. Bernard fe lt
27these Incidental contacts could not be ignored by management.
Barnard's social systems theory lended two major contributions—
effectiveness and e ffic ie n c y .* Effectiveness is defined as the accom-
28plishment of specific goals. Efficiency involves the personal satis­
faction an organizational member receives from his work. The extent to 
which efficiency occurs is d irectly  proportional to the effectiveness
of the organization. For the f i r s t  time Individual satisfaction and
29organizational achievement were related.
Herbert A. Simon 1s also credited with contributing to the science
30of administration. His book Administrative Behavior was written to
26 27Barnard, pp. 94-95, Barnard, p. 114.
28 29Barnard, p. 20. Barnard, p. 57.
Herbert A, Simon, Administrative Behavior (New York: The Free 
Press, 1957).
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establish a vocabulary and a set of concepts for defining an organiza­
tion. Definitions were applied to the following terms: administrative
31behavior, decision-making, organization, and rational behavior. The 
works of Barnard and Simon continue to provide insight into the area of 
administration.
Heo-Scientific Era. The fourth trend in management, the Neo- 
Scientific  Era, also has been referred to as the quantitative systems 
approach. Following World War I I  this era began to receive much recog- 
„  n ition . Today many quantitative tools and techniques are used to solve 
problems in management and school administration. Techniques such as 
linear and nonlinear programming are being u tilized  to solve such prob­
lems as student accounting, scheduling, grading, salaries, and negotia­
tions. Flow charting and the Program Evaluation Review Technique/Critical 
Path Method (PERT/CPM) are also applied to such management responsibil­
it ie s  as curriculum,programs, research projects, and construction pro­
jec ts . Planning, Programming, 8udget1ng System (PPBS) 1s used in long 
term planning. Simulation techniques provide excellent opportunities 
fo r both in-service and pre-service training for school administrators. 
Management by Objectives (MBO) is a management tool useful and neces­
sary to principals 1n administering a school. Each of these systems 
provide methodology, coherence, and evaluative procedures to management 
responsibilities . 32
31 Campbell, Corbally and Ramseyer, p. 75.
32 Lipham and Hoeh, pp. 29-30.
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The Contemporary American Prindpalshlp  
The elementary prlncipalship today 1s the product of an evolution­
ary period lasting approximately one hundred years. Beginning as a 
clerical ro le , the prindpalshlp has become a leadership position In 
America's educational system. Of these educational administrators, 
the following statement was made.
Principals are not average people. They occupy positions of 
leadership and respect, positions they have earned on the basis 
of advanced academic degrees and years of professional experience. 
By almost any measure one Bright use, principals would have to be 
considered high achievers. 34
A national study of the elementary school prlncipalship was con­
ducted In 1978 by William I .  Pharls and Sally B. Zakarlya. The purpose 
of the study was to construct a pro file  of the typical principal. The 
study reported the average principal 1s a white male, married and 
fo rty-s ix  years of age. He holds a master's degree, feels secure 1n 
his position, sees his job as a final occupational goal, and has a high
professional morale. The majority of these principals would elect to
enter the profession 1f they were beginning again. Their po litica l
35outlook is  generally conservative and they are registered Democrats.
33 Samuel Goldman, The School Principal (New York: The Center for
Applied Research in Education, Inc ., 1966), p. 1.
34 William L. Pharis and Sally Banks Zakarlya, The Elementary School 
Principalship in 1978: A Research Study (Arlington, Virginia: National 
Association of Elementary School Principals, 1979), p. 1.
35 Pharis and Zakarlya, p. 1.
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In examining the principal's experience and professional a c tiv itie s ,
Pharis and Zakarlya concluded the average principal has been employed for
ten years with the past five  years being spent in the present position.
He has served 1n the same school system throughout his employment as a
principal. Most principals have been in the fie ld  of education for
twenty years holding such positions as an elementary school principal, a
secondary school teacher, coach, or an assistant principal prior to
accepting the prlncipalship. The majority of principals are no longer
active In the National Education Association but hold membership 1n the
local and state principals' associations and the National Association of
Elementary School Principals. Professional growth comes from on-the-job
experience and from peers. Prior teaching experience contributes to his
36a b ility  to function successfully 1n his present profession.
The typical principal is employed for an eleven month year with an 
annual salary of $21,500. A written contract is signed prior to employ­
ment which specifies working conditions, salary, and benefits. Very few 
sabbatical leaves are available to the elementary principal. The school 
system carries a group l i f e  insurance policy for each principal. Princi­
pals would prefer salaries and benefits be determined by collective
bargaining; however, for the most part, the school board and/or the
37superintendent usually makes these decisions.
Typically the elementary principal serves one school containing 
kindergarten through grade six located in a rural conmunity. Approximately
Pharis and Zakarlya, p. 19.
37 Pharis and Zakarlya, p. 35.
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eighteen teachers serve an enrollment of 430 pupils. The majority of 
the teachers are female. Generally several professionals, a lib ra rian , 
and a fu ll time secretary are also employed in the school. On the 
average, a ll principals attest to positive professional relationships 
with the ir s ta ff and th e ir  superiors. The principal's primary responsi­
b il it ie s  are s ta ff selection and instructional supervision. On the
whole, a ll schools o ffe r excellent special education programs and'are
38not Involved in busing to maintain racial balance.
The principal's role within the school system 1s summarized 
positively 1n this report. The average school system has an enrollment 
of 5,000 students. Each principal reported to have enough authority to 
execute the tasks assigned to him. His input was also valuable to the 
educational program in the d is tr ic t. Good working relationships between 
the school board, the superintendent and the principal existed. Prin­
cipals were evaluated annually and had an opportunity to discuss this
39evaluation. Praise for work was given only infrequently.
Collective bargaining was regarded unfavorably by elementary prin­
cipals. The majority f e l t  i t  weakened not only the quality of educa­
tion but also the public's opinion concerning education. Principals 
from the New England area most lik e ly  have a negotiated contract 
specifically for them; whereas, principals from the Southeast or the 
Southwest have no negotiated contract. Principals from the western
38Pharis and Zakarlya, p. 49.
39Pharis and Zakarlya, p. 71.
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states may have a negotiated contract secured with the teacher's agree­
ment. Strikes, according to principals, are also reported to be
40unjustified and weaken principal-teacher relationships.
Despite bad publicity and poor public opinion, principals feel
good about the education a child receives today. Students are learning
much more than they did ten years ago. Student behavior is a problem;
however, these problems are not related to drugs, sex, violence, or
censorship. The major problem faced by principals 1s dismissing
41teachers who either cannot or w ill not do their jobs.
A study of the elementary prindpalshlp was conducted 1n the state 
of Louisiana to determine the present status of the position. One 
hundred principals serving schools containing kindergarten through 
grade six were selected at random to participate In the study. The 
following pro file  was reported. The average principal Is white, 
Protestant, married male between the ages of forty and fo rty -four, and 
a f f il ia te d  with the Democratic Party. E1ghty-n1ne percent of the prin­
cipals hold a master's degree or a master's degree plus th ir ty  post­
graduate hours. The majority completed an undergraduate degree 1n 
elementary education and has taught several years at that level. Eighty- 
four percent have earned tenure as a principal. The majority of the group 
have been a principal less than fourteen years with the largest percent­
age having served four to six years. The largest group reported to be 
employed on a twelve month basis with a salary of $16,000-17,999. The
Pharis and Zakarlya, p. 85. 
^  Pharis and Zakariya., p. 95.
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majority of those responding indicated this position as th e ir final
occupational goal. I f  entering the employment f ie ld  again they would
choose this profession because of the Importance they personally attach 
42to the position.
The Louisiana principals reacted to several controversial educa­
tional issues in the questionnaire instrument. A vast majority of the 
respondents favored the following: accountability movement, a b ility  
grouping for better Instruction, parent-teacher conferences, competency- 
based teacher education programs, and Inservice training for principals. 
A substantial number disagreed with the following: merit pay, in te r-
scholastic athletics in the elementary school, teacher militancy move-
43ments, student rights movements, and busing to achieve integration.
A study of the elementary prlncipalship in the state of Alabama was 
conducted in 1980 to determine the characteristics, background, q u a lif i­
cations, role and attitudes of the typical administrator. Three hundred 
principals serving schools containing grades kindergarten through eight 
were randomly selected for the study. Findings revealed the majority 
were married males between the ages of th irty -s ix  and f i f t y .  Principals 
served rural schools primarily and received a salary between $13,000 and 
$16,000. Principals serving urban schools reported larger salaries
42 James H. Smith, "Status Study of the Elementary Prlncipalship in 
Louisiana" (Ed.D. d lss ., Louisiana State University and Agricultural and 
Mechanical College, 1976), pp. 67, 20, 37, 36.
43 Smith, pp. 77, 76.
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than those serving rural schools.^ Most principals were employed on 
either a ten or a twelve month contract.
The majority of Alabama principals hold a master's degree and an 
additional fifteen  to sixty hours of academic cred it. Principals serv­
ing schools with larger student enrollments tend to hold more advanced 
degrees. Two-thirds of the principals taught less than ten years prior 
to becoming an administrator. Approximately 50 percent of a ll respond­
ents have had twenty-one years of experience in the f ie ld  of education. 
S ligh tly  more than 50 percent of those surveyed Indicated the principal-  
ship Is th e ir final occupational g o a l.^
In examining the administrative role of the elementary principal 
Haywood M. Mayton found Alabama principals were only minimally Involved. 
Only one-third of a ll respondents were encouraged to propose educational 
policies and only one-fourth were requested to comment on central office  
policies. Urban school principals had more input 1n personnel recru it­
ment and selection than rural school principals. In budgetary decisions
principals were allowed Input; however, final decisions were made at the
46central o ffice  level.
Tasks and Responsibilities of the 
Elementary Principal ship
Administration exists in the elementary school to fa c ilita te  the
44 Haywood M, Mayton, "A Study of the Elementary School Principal-  
ship in the State of Alabama" (Ed.D. d1ss., University of Alabama,
1980), pp. 5, 9, 115.
^  Mayton, pp. 116-117.
Mayton, p. 119.
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accomplishment of established educational aims. Its  major goal is to 
further the education of children. In order to attain  this goal the 
elementary principal must be cognizant of what is specifically expected 
of him. 47 In a study conducted by the Southern States Cooperative 
Program In Educational Administration the tasks performed by principals 
were lis te d . Then the related tasks were classified into operational 
areas. These areas, often referred to as task areas, include the fo l-
lowing:
1. Instruction and curriculum development
2 . Pupil personnel
3. Community-school leadership
4. S ta ff personnel
5. School plant
6 . Organization and structure
7. School finance and business management
8 . 48Transportation.
Faber and Shearron used these c r it ic a l task areas and the tasks 
lis ted  within each area to develop an appropriate updated l is t  of tasks 
performed by the elementary principal today. They Included the following:
A. C ritica l Task Area: Instruction and Curriculum Development
1. Providing for the formulation of curriculum objectives
2. Providing for the determination of curriculum content and 
organization
47 Charles F. Faber and G ilbert F, Shearron, Elementary School 
Administration (New York: Holt, Rinehart and Winston, 1970), p. 209.
AQ
Southern States Cooperative Program In Educational Administra­
tion , Better Teaching in School Administration (Nashville, Tennessee: 
George Peabody College for Teachers, 1955}.
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3. Relating the desired curriculum to available time, physical 
fa c il i t ie s , and personnel
4. Providing m aterials, resources, and equipment for the 
instructional program
5. Providing for the supervision of instruction
6 . Providing for in-service education of instructional per­
sonnel
B. C ritica l Task Area: Pupil Personnel
1. In itia tin g  and maintaining a system of child accounting 
and attendance
2. Institu ting  measures for the orientation of pupils
3. Providing counseling services
4. Providing health services
5. Providing for individual Inventory services
6. Arranging systematic procedures for the continual assess­
ment and Interpretation of pupil growth
7. Establishing means of dealing with pupil irregu larities
C. C ritica l Task Area: S taff Personnel
1. Providing for the recruitment of s ta ff personnel
2. Selecting and assigning s ta ff personnel
3. Developing a system of s ta ff personnel records
4. Stimulating and providing opportunities for professional 
growth of s ta ff  personnel
D. C ritica l Task Area: Coirmunity-School Leadership
1. Determining the educational services the school renders and 
how such services are conditioned by community forces
2. Helping to develop and Implement plans for the Improvement 
of comnunity l i f e
29
E. C ritica l Task Area: School Plant and School Transportation
1. Developing an e ffic ie n t program of operation and mainte­
nance of the physical plant
2. Providing for the safety of pupils, personnel, and equip­
ment
F. C ritica l Task Area: Organization and Structure
1. Developing a s ta ff organization as a means of implementing 
the educational objectives of the school program
2. Organizing lay and professional groups for participation  
in educational planning and other educational ac tiv ities
G. C ritica l Task Area: School Finance and Business Management
1. Preparing the school budget
2. Accounting for school monies
493. Accounting for school property.
Lipham and Hoeh stated "the leadership role of the principal 1s
Cf]
highlighted In the competencies." U tiliz in g  Faber and Shearron's 
c r it ic a l task areas these authors developed a taxonomic classification  
of the competencies included within each category. They are lis ted  below. 
Competencies in Instructional Improvement 
Phase I . Assessing Program Relevance
Competency No. 1. The principal studies and Interprets the trends
in the society that demands curricular change.
Competency No. 2. The prlcipal delineates the general needs of
learners that are basic to the instructional 
program.
Competency No. 3. The principal directs the assessment of the needs
of learners that are unique to the school and 
community.
40 Faber and Shearron, pp. 212-213.
50 Lipham and Hoeh, p. 22B.
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Competency Ho. 4. The principal. integrates the goals and objec­
tives of the school with the needs of the 
learners.
Competency Ho. 5. The principal conducts a formal assessment of
the adequacy of the current program for meeting 
objectives and learner needs.
Phase I I . Planning Program Improvements
Competency No. 6 . The principal examines and Interprets alterna­
tive programs, procedures, and structures for 
improving the instructional program.
Competency No. 7. The principal u tilize s  research and Information
in formulating viable alternatives for change.
Competency No. 8 . The principal involves others In the develop­
ment of Instructional alternatives.
Phase 111. Implementing Program Improvements
Competency Ho. 9. The principal allocates and assigns the s ta ff
to accomplish Instructional goals.
Competency No. 10. The principal inventories, acquires, and assigns
the materials, equipment, and fa c ilit ie s  to 
accomplish instructional goals.
Competency No. 11. The principal explains the Instructional change
to parents and the community.
Phase IV . Evaluating Program Change
Competency Ho. 12. The principal examines and recommends Instru­
mentation for evaluating program processes and 
outcomes.
Competency No. 13. The principal co llects, organizes and interprets
data concerning the present as compared with the 
previous performance of students.
Competency No. 14. The principal c e rtifie s  the v ia b ility  of the
program or In itia te s  subsequent change in the 
newly established Instructional program.
Competencies In Improving S taff Personnel Services
Stage I . Identification of New S taff
Competency No. 1. The principal defines the specific role require­
ments for each position vacancy.
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Competency No. 2. The principal Interviews and selects from Iden­
t if ie d  candidates the s ta ff member best quali­
fied for each position and recommends appointment.
Stage I I . Orientation of Staff
Competency No. 3. The principal coordinates the orientation of 
new s ta ff members to the school system, the 
s ta ff, the student body, and the conmunlty.
Stage I I I . Assignment of S taff
Competency No. 4.
Competency No. 5.
Competency No. 6.
Competency No. 7.
The principal assesses the degree of congruence 
between expectations fo r the role and the needs- 
dlsposltlons of the individual.
The principal assigns new s ta ff members to 
optimize the achievement of both organizational 
goals and the goals of Individual s ta ff members.
The principal reassigns experienced s ta ff members 
to positions and roles to permit the attainment 
of organizational and Individual goals.
The principal articulates and coordinates Individ­
ual and subunit goals and programs with school 
and school system goals and programs.
Stage IV . S taff Improvement
Competency No. 8 .
Competency No. 9.
The principal engages 1n development a c tiv ities  
designed to update his professional knowledge 
and sk ills  related to educational and administra­
tive  processes.
The principal conducts a systematic program of 
s ta ff Improvement through classroom observation 
and conferences with s ta ff.
Competency No. 10. The principal organizes such s ta ff improvement
ac tiv ities  as school v is ita tio n , professional 
a c tiv it ie s , the professional lib ra ry , student 
teaching programs, and In-service ac tiv itie s .
Competency No. I I .  The principal guides each s ta ff member toward
selective Involvement 1n s ta ff improvement 
ac tiv itie s .
Competency No. 12. The principal assesses group and Individual In-
service educational ac tiv itie s  and recomnends 
ways of improving them.
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Stage V. Evaluation of S ta ff
Competency No. 13. The principal involves the s ta ff In reaching
agreement on the purposes of evaluation and 
the procedures to be u tilized .
Competency No. 14. The principal collects, organizes, and analyzes
data concerning the processes and products of 
teaching.
Competency No. 15. The principal bases his decisions on specific
evaluative data.
Competencies In Improving Student Personnel Services
Area I . Student Values
Competency No. 1. The principal analyzes, assesses, and describes
the value orientations of the students within 
the school.
Competency No. 2. The principal reviews and explicates the goals
and objectives of the school as an in stitu tio n .*
Competency No. 3. The principal analyzes and understands his own
and the value orientations o f the school s ta ff.
Area I I . Student Involvement
Competency No. 4. The principal makes provisions for Involving
students meaningfully in the decisions concern­
ing the programs of the school.
Competency No. 5. The principal coordinates the planning, staffing ,
financing, and evaluation of a viable cocurrlcu- 
la r  program In the school.
Competency No. 6 . The principal supports the development of opera­
tional policies and provides the resources for 
an effective student government within the 
school.
Area I I I . Student Guidance Services
Competency No. 7. The principal stimulates the development of
a c tiv itie s  directed toward providing Information 
about and to students.
Competency No. 8 . The principal places p rio rity  on counseling with
individual and groups of students, teachers, and 
parents.
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Competency No. 9. The principal participates in setting policies 
and expediting procedures for 1n-schaol and 
subsequent placement of students.
Competency No. 10. The principal in itia tes  research studies and
u tilizes  research Information from present and 
previous students as a basis for improving the 
guidance and total educational programs.
Competency No. 11. The principal structures ac tiv ities  that foster
understanding and Interaction among students, 
teachers, counselors, and other student person­
nel specialists.
Competency No. 12. The principal studies and understands recent
legislation and court decisions having implica­
tions for the administration of the school.
Competency No. 13. The principal u tilize s  leg is la tive  and legal
data as a basis for effecting change In the 
goals, objectives, and procedures of the school 
and In the values, roles, and behavior of organi­
zational participants.
Competencies 1n Improving Finances and Fac ilities  
Area I .  Financial Resources
Competency No. 1.
Competency No. 2.
Competency No. 3, 
Competency No. 4. 
Competency No. 8 .
Competency No. 6 .
The principal ascertains the needs, goals, and 
objectives of the school and translates them 
into Instructional and support outcomes that are 
measurable 1n performance terms.
The principal leads the s ta ff 1n the development 
of a program structure and format consistent with 
the measurable objectives.
The principal id en tifies , analyzes, and costs 
alternatives for achieving each objective.
The principal recommends the selection and 
adoption of optimal instructional alternatives.
The principal conducts or maintains an adequate 
inventory of equipment, supplies, and materials 
for achieving objectives.
The principal prepares a budget that establishes 
a prio rity  of needs for each program within the 
school.
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Competency No. 7. The principal evaluates and approves requisitions
for equipment, supplies, and materials to be pur­
chased for the school.
Competency No. 8 . The principal forecasts multiyear resource needs
of the school.
Area I I .  School Plant Resources
Competency No. 9. The principal coordinates the Input of teachers, 
students, and citizens in long-range d is tr ic t  
planning for educational fa c il it ie s .
Competency No. 10. The principal leads the s ta ff 1n the determina­
tion of the quantitative and qualitative  
requirements of new Instructional spaces.
Competency No. 11. The principal determines and describes the nature
and arrangement o f specialized service areas and 
fa c ilit ie s  when the school Is  being designed.
Competency No. 12. The principal develops and transmits a complete
set of educational specifications for the archi­
tect to use In planning new or remodeled 
fa c ilit ie s .
Competency No. 13. The principal assesses the progress of planning
and construction In terms of any subsequent 
changes needed to provide for Instructional 
u t i l i t y  and f le x ib il i ty .
Competency No. 14. The principal Interviews, assigns, and super­
vises custodial and maintenance personnel to 
provide a physical environment that w ill enhance 
Instruction.
Competencies In Improving School-Coiraiunity Relations 
Area I . Community Analysis
Competency No. 1.
Competency No. 2.
The principal coordinates the work of local lay 
advisory councils or other representative c i t i ­
zens groups In analyzing the goals, objectives, 
programs, and procedures of the school.
The principal conducts a systematic assessment 
of citizens' perceptions of the needs of and 
expectations for the school.
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Area I I . Communicating With the Community
Competency No. 3. The principal participates widely in the a c tiv i­
ties  of couimjnlty groups and a ff il ia te s  selec­
tiv e ly  with community organizations.
Competency No. 4. The principal stresses to teachers, students,
and school employees the public relations 
implications of their roles.
Competency No, 5. The principal consults with leaders and members
of the parent-teacher organization to improve 
Its  effectiveness.
Competency No. 6 . The principal analyzes the informational needs
of the school's subpublics and prepares and 
presents conmunications to meet those needs.
Competency No. 7. The principal e lic its  and analyzes systematically
the feedback from communications.
Competency No. 8 . The principal c la rifie s  the quantitative and
qualitative c r ite r ia  used by citizens for assess­
ing the processes and products of the school.
Area I I I . U tiliz ing  Community Resources
Competency No. 9. The principal explores Innovative programs and
plans for the cooperative u tiliza tio n  of the 
total resources of the community.
Competency No. 10. The principal encourages educational practices
that u t il iz e  the community as a learning labora­
tory. 51
Research Studies Related to the Tasks and Responsibilities 
of the Elementary PrlncipalWfp
Several studies have been conducted concerning the tasks and responsi­
b il it ie s  of the elementary principal. One of the most comprehensive 
studies was reported by the Department of Elementary School Principals 
in 1968. Supervising and teaching principals were asked to estimate the
51 Lipham and Hoeh, pp. 228-229, 262-263, 294-295, 317-318, 
344-345.
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actual and the preferred amount of time allocated to administrative 
tasks. The task areas Included the following: regular teaching, c le r i­
cal tasks, administration, supervision, curriculum development, community 
work, and self-improvement a c tiv itie s . Supervising principals stated 
they would prefer to allocate 40 percent of the ir time to supervisory 
duties, 24 percent to administrative functions, and 13 percent to currlcu 
lum development. They reported actually spending 30 percent of their
time in a supervisory capacity, 30 percent In administration and 14 per-
52cent 1n clerical tasks.
Teaching principals reported spending actually 65 percent of the ir  
time teaching, 9 percent in administrative functions, 9 percent In 
clerical tasks, and only 7 percent in supervisory functions. These 
principals would prefer to allocate 41 percent of th e ir time teaching, 
allowing 19 percent of th e ir time for administration and 16 percent for 
supervision. 53
In a study of the elementary prlncipalship 1n the state of Alabama, 
principals were asked to rate tasks according to the actual amount of 
time allocated and the Ideal amount of time which should be allocated.
The categories Included: c lerical duties, classroom duties, pupil 
discip line, administrative tasks, Instructional supervision, community 
relations, and miscellaneous. Over 90 percent of the respondents fe lt  
they should devote 0-10 percent of th e ir time to performing clerical
5  ^ The Elementary School Prlncipalship in 1968 (Washington, O.C.: 
Department of Elementary School Principals, National Education Associa­
tio n , 1968), p. 81.
53 The Elementary School Prlncipalship In 1968, p. 81.
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duties; however, only one-half of them adhere to this preference. Two- 
thirds of the principals perform classroom duties, yet 49,5 percent 
feel no time should be devoted to this task. Most principals agree that 
less than 10 percent of the ir time should be allocated to pupil discipline. 
Again, more than 45 percent estimate spending much more time disciplining  
children. One-third of the principals spend up to 40 percent of their  
time dealing with discipline problems. The majority of a ll principals 
feel more time should be allocated to Instructional supervision. Less 
than half surveyed could actually devote 40 percent of th e ir time to 
supervision. In the area of community relations most principals agree 
less than 20 percent of the ir time 1s su ffic ien t. The majority of
54principals were able to adhere to this time allocation preference.
In th e ir study of the elementary prlncipalship, Neal Gross and 
Anne E. Trask attempted to determine 1f men and women d iffe r  with respect 
to the Importance they attach to the ir supervisory function. The authors 
hypothesized female administrators would place greater stress on the 
Importance of Instructional supervision than male counterparts. This 
assumption was made based upon the fact women generally have had more 
years of teaching experience than men and would thus assess their  
capabilities to oversee an entire Instructional program higher. Princi­
pals were to Indicate the degree of Importance attached to the following 
categories.
1. Working on the Improvement of the curriculum
2. Introducing new teaching Ideas
5^Mayton, p. 118.
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3. Counselling pupils
4. Carrying on In-service training programs for teachers
5. Dealing with classroom problems of teachers
6 . Evaluating the performance o f pupils
7. Coordinating the work of teachers
558 . Conferring with individual teachers
I t  was concluded there is  no sex difference 1n the importance 
principals attach to instructional supervision. A more thorough Investi­
gation revealed however, of those who assess the competency of th e ir
teachers low, women principals tend to assess the importance of super-
56vision of Instruction higher than men.
Gross and Trask also hypothesized male principals would attribu te  a 
greater Importance to administrative duties than would th e ir female 
counterparts. To test this hypothesis the Investigators asked each 
respondent to attach a level of importance to the following administra­
tive functions:
1. Keeping school records
2. Checking school attendance
3. Taking inventory of equipment
4. Ordering or distributing supplies
5. Preparing reports fo r the higher administration of the school 
system
55 Neal Gross and Anne E. Trask, The Sex Factors and the Management 
of Schools (New York: John Wiley and Sons, 1976}, p. 107.
56 Gross and Trask, p. 109,
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6 . Checking grade sheets or report cards
7. Planning students' schedules or class plans
8 . Dealing with correspondence
9. Keeping a watch on the school budget
10. Managing the school office
5711. Supervising the custodial s ta ff
Contrary to the expected outcome, female principals attribute  a somewhat
greater importance to administrative tasks than do men. A mean factor
score of 9.58 was obtained by females as compared to 9.76 by males. A
low score on the factor indicates a high assessment of the importance
of these a c tiv itie s . Since 0.18 is not s ta tis tic a lly  significant, the
authors concluded no difference exists In the ratings of the Importance
58of the management of administrative a ffa irs  of the school.
An extensive study of administrative competencies was conducted 
by Temple University In 1979. The University’ s Department of Educational 
Administration used the data 1n assessing th e ir present curriculum and 
to plan course offerings for the future. Three questions were posed 
prior to the onset of the study. They included the following:
1. What Importance do administrators assign to each administrative 
competency within a set of selected competencies?
2. Do administrators perceive that a given competency is acquired 
primarily before entry to an administrative position or 1s 
acquired primarily on the job?
Gross and Trask, p. 110.
Gross and Trask, p. 111.
40
3. To what degree do administrators believe that th e ir own academic 
programs helped them to acquire a given competency?59
A sample of s ix ty -five  principals was selected from Pennsylvania and 
New Jersey. The survey instrument designed for this study was based upon 
recent lite ra tu re  published concerning administrative tasks. Five task 
areas were selected and competencies were identified within each one.
The major task areas included: curriculum and instruction, funds and 
fa c il i t ie s , school-conmunlty relations, pupil personnel services, and 
professional and support personnel. Respondents were asked to react to' 
each competency re lative  to Its  importance, when the task was acquired, 
and the value of his preparatory program In acquiring the competency. 60
Of the 54 percent response the following items were concluded. Four 
of the eleven lis ted  competencies 1n "Curriculum and Instruction" were 
rated very important. Though academic preparation was important, princi­
pals reported the majority of the competencies are obtained on the job.
Three of the eight competencies In "Funds and Facilities" were rated 
very important. All competencies were perceived to have been acquired 
on the job. In the area of "School-Comnunity Relations" two of the four 
competencies were rated very Important. The academic program was of 
minimal assistance in helping principals acquire these competencies. On 
the whole, these competencies are acquired through job experience. Four 
of the eight competencies In "Pupil Personnel Services" were rated very 
Important and are acquired primarily on the job. Six of the eight
59 Donald L. Walters, ed. "Perceptions of Administrative Competencies," 
mimeographed. (U. S. Educational Resources Information Center, ED 172-361), 
P. 1.
60 Walters, pp. 2-3.
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personnel competencies in "Professional and Support Personnel" were rated 
very Important. These competencies are also acquired on the job. All 
remaining competencies were rated "important" by the principals. No 
competencies were rated "unimportant." From this study the Department 
of Educational Administration concluded:
1. All competencies are considered valid because of th e ir ratings 
by principals.
2. All competencies are not equal and a training program should 
re flect the particular importance of each in the role to which 
i t  is applied.
3. The competencies should be developed in pre-service programs 
though they cannot always predict on-the-job success.
4. Academic preparation 1s of some assistance 1n acquiring these 
competencies. Job experience is the greatest asset 1n develop­
ing stated competencies.61
In a study conducted by Robert N. Foster at the University of 
Southern California comparisons were made between the perceptions of 
professors of educational administration and the perceptions of elemen­
tary school principals concerning the relative importance of the seven 
c r it ic a l task areas identified by the Southern States Cooperative Program 
for Educational Administration. The study was further designed to
determine how the selected principals rate their effectiveness in per-
6?forming the seven task areas.
^  Walters, pp. 6-7, 25.
62 Robert Norris Foster, "Perceptions of Elementary School Princi­
pals and Selected Professors of Educational Administration Concerning 
Pre-Service Training and Task Performance Capabilities," Dissertation 
Abstracts International. 42 (December 1981): 2394-A.
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The mean rank order of importance according to principals from high 
to low is : Instruction-Curriculum Development, Pupil Personnel, S taff
Personnel, Organization and Structure, Communlty-School Leadership,
School Plant and Transportation and School Finance and Business Manage­
ment. The mean rank order of importance as reported by professors from 
high to low is : Instruction-Curriculum Development, S taff Personnel,
Organlzation-Structure, Pupil Personnel, Community-School Leadership,
School Finance-Busi ness Management, and School Plant and Transportation. 
Generally, principals ranked themselves as being most e ffic ie n t In the task 
areas they ranked most important. Professors of educational administration 
perceive c r it ic a l tasks areas in the same order o f importance as elemen­
tary principals. Curriculum-Instruction Development is clearly  the most 
Important task area in school administration according to both groups.
In a study conducted by John P itts  urban school administrators were 
surveyed to determine the relationship that exists between the degree of 
emphasis placed on selected administrative competencies. Principals were 
asked to Identify  the degree of emphasis they actually place on selected 
competencies and the degree of emphasis they should ideally  place on these 
administrative competencies. Ho significant differences were noted in the 
degree of emphasis administrators actually and ideally place on the six 
categories of competencies. Administrators desire to place the greatest 
stress on the categories of Instruction and Curriculum Development and 
School-Community Relations. A stronger emphasis should be given in the
63 Foster, 42: 2394-A.
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following areas: Instruction and Curriculum Development, Pupil Personnel,
Finance and Business Management, School Plant and Services, and School-  
Community Relations.
A study was conducted by Robert Fulmer to determine the importance 
of administrative competencies within eight task areas, the present 
proficiency of administrators 1n each task area, and the areas principals 
perceive to need the greatest amount of in-service training ac tiv ities  
and programs. The data collected indicates Instruction and Curriculum 
Development 1s the most important task area and School Plant and Trans­
portation is of least Importance. Administrators expressed the greatest
need for in-service training is In the area of Instruction and Curriculum 
65Development.
Joan G. Dowdle's study sought to determine the opinions of Alabama's 
elementary school principals concerning the importance of selected admini­
strative tasks performed by them. Specifically, the study was designed 
to assess the difference between the perceptions of Alabama elementary 
school principals' actual and Ideal knowledge and sk ills  for performing 
th e ir job. A significant difference between the principals' actual and 
Ideal knowledge and sk ills  for task performance was found In forty-three
John Harold P itts , "A Study of Urban Administrators' Perceptions 
of Emphases Placed on Selected Administrative Competencies," Disserta­
tion Abstracts International, 37 (February 1977): 4760-A.
65 Robert Carland Fulmer, "A Study of Administrative Job Require­
ments as Perceived by South Carolina Administrators," Dissertation 
Abstracts International, 41 (February 1981): 3347-A.
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of the forty-seven tasks. All administrative tasks were rated Important; 
however, the most important task was participation in the selection of 
teachers for th e ir school. Principals indicated they possess a suffic ient 
level of proficiency in teacher selection. The task area ranked least 
important was School/Community Relations. Principals reported having a 
need for additional knowledge and s k ills  to enable them to improve
Cg
school and community programs and a c tiv itie s .
The purpose o f Edwin Jackson's study was to determine elementary 
school principals' perceptions of the ir actual and preferred participa­
tion In administrative roles, and the ir perceived actual and Ideal amount 
of knowledge of administrative tasks and s k ills . These perceptions were 
analyzed within specific demographic categories. A significant d if fe r ­
ence was noted at the 0.001 level between elementary principals' percep­
tions of th e ir actual and preferred participation in and knowledge of 
the seven c r it ic a l administrative areas. A significant difference at the 
0.05 level was reported between elementary principals' actual and pre­
ferred participation and knowledge and sk ills  in the seven c ritic a l 
administrative areas and 1n the following demographic categories: 
salary, years of experience as an administrator, degree held, professional 
association membership, and length of time since last college hours were 
taken. Those principals receiving higher salaries reported an increase
fifi Joan Gates Dowdle, "The Knowledge and S kills  Required for 
Effective School Administration as Perceived by Elementary School 
Principals Within the State of Alabama," Dissertation Abstract In ter­
national , 41 (February 1981): 3343-44A.
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1n perceptions of their actual and preferred participation and knowledge 
and sk ills  in the c r itic a l task areas. Also, principals belonging to 
the National Association of Elementary School Principals exhibited a 
greater degree of participation and knowledge and s k ills , and they pre­
ferred to become more involved in and gain more knowledge and sk ills  of 
th e ir profession than other principals.6^
In his study of the tasks and Interaction patterns of effective  
elementary school principals Larry D. Lehman found principals allocate the 
largest portion of th e ir time directing and supervising the task of curricu­
lum and instruction. One-third of a ll dally interactions Involve this task 
area. Approximately one-fourth of an administrator's ac tiv ities  Involve 
student personnel tasks. Fifteen percent of an administrator's day 1s 
occupied with s ta ff personnel tasks. Seven percent of the principal's  
dally  tasks and Interaction time Involves support management at the 
building leve l. Four percent of the principal's day is devoted to school- 
community tasks. System-wide policies and fiscal management tasks are 
controlled by the central o ffice  according to Lehman. The majority of 
a ll interactions were reported to be verbal, with telephone calls placing
g o
second, and written communications placing th ird .
g7
Edwin Snow Jackson, "Disparity Between the Perceptions of 
Elementary Principals' ’Actual and 'Preferred' Administrative Roles," 
Dissertation Abstracts International. 39 (December 1978): 3269-A.
CO
Larry Dean Lehman, "Interaction Patterns and Tasks of Effective  
Elementary School Principals." Dissertation Abstracts International,
41 (October 1980): 1315-A.
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Sunroary
Chapter Two presented the evolution of the principal ship, a 
description of the elementary school principal today, the tasks and 
competencies of the profession, and research studies concerning the 
tasks and responsibilities of the contemporary elementary school princi 
pal.
Chapter Three w ill present the methods and procedures for the 
study.
CHAPTER THREE 
Methods and Procedures
The purpose of this study was to determine i f  significant d if ­
ferences existed between elementary school principals' perceptions of 
the importance of competencies within c r it ic a l task areas.
This chapter describes the research methodology and procedures 
involved in the study. Prior to the onset of the study a review of 
the related lite ra tu re  was conducted using Belk Library at Appalachian 
State University and Watauga County Library 1n Boone, North Carolina, 
and Sherrod Library at East Tennessee State University. The Education 
Index, Current Index to Journals in Education. Reader's Guide to 
Periodical L iterature. Dissertation Abstracts International, and the 
card catalog were reviewed manually to Identify related information. 
Also an ERIC and a DATRIX computer search were conducted.
A questionnaire was adapted from a l is t  of competencies within 
c r it ic a l administrative task areas and fourteen demographic variables. 
The instrument was used to co llect the data for the study. Two 
hundred f i f t y  of the 429 elementary principals serving schools con­
taining kindergarten through grade six in the state of North Carolina 
were selected using an approved table of random numbers. These prin­
cipals were mailed survey questionnaires along with a cover le tte r  to 
explain the purpose of the study. A self-addressed, stamped return 
envelope was also enclosed to fa c ilita te  an immediate response. Data 
were collected, organfzed, and analyzed.
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The Survey Questionnaire
The survey questionnaire was a two part Instrument designed for 
the purpose of this research study. Part One Included fourteen per­
tinent demographic questions. Information such as the principal's  
age* sex, level of educational attainment, participation in civic and 
professional organizations, time devoted to professional growth, and 
satisfaction derived from the position was obtained. Student 
enrollment and geographic population of the school d is tr ic t were also 
included. Part Two focused upon the competencies within c r it ic a l task 
areas involved 1n the role of the elementary school principal. The 
following task areas were included:
1. Instruction and Curriculum Development
2. S taff Personnel
3. Pupil Personnel
4. Finances and Fac ilities
5. School-Community Relations.
Ten competencies were Included within each of the c r itic a l administra­
tive  task areas. The competencies were adapted from those cited in 
LHpham and Hoeh's The Principalship: Foundations and Functions* and
Faber and Shearron's Elementary School Administration. 2 principals 
were asked to judge the level of importance of each competency with 
regard to a scale of 5 -  extremely Important, 4 = above average
1 James M. Lipham and James A. Hoeh, J r .,  The Principalship: 
Foundations and Functions (New York: Harper and Row, 1974),
pp. 228-229, 262-263, 294-295, 317-318, 334-345.
2 Charles F. Faber and G ilbert F. Shearron, Elementary School 
Administration (New York: Holt, Rinehart, and Winston, 1970), pp.
212-213.
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Importance, 3 = average importance, 2 3 minimal Importance, and 1 - no 
importance.
Within the c r itic a l task area Instruction and Curriculum Develop­
ment the following competencies were lis ted .
1. Studying and Interpreting societal trends that demand curricu­
la r change
2. Assessing the needs of learners that are unique to the school 
and community
3. Providing for the formulation of curriculum objectives
4. Integrating the goals and objectives of the school with the 
needs of the learners
5. Allocating and assigning the s ta ff to accomplish Instructional 
goals
6 . Examining and interpreting alternative programs, procedures 
and structures for improving the instructional program
7. Inventorying, acquiring, and assigning the materials, equip­
ment, and fa c ilit ie s  to accomplish instructional goals
8 . Providing for the supervision of instruction
9. Explaining the Instructional program to parents and the com­
munity
10. Evaluating the v ia b ility  of the Instructional program.
In the c r it ic a l task area S taff Personnel the following ten com­
petencies were presented.
1. Defining the specific role requirements for each position 
vacancy
2. Interviewing and selecting from Identified candidates the 
s ta ff member best qualified for each position and recommending 
appointment
3. Coordinating the orientation of new s ta ff members to the 
school system, the s ta ff , the student body, and the community
4. Assigning new sta ff members to optimize the achievement of 
both organizational goals and the goals of Individual s ta ff 
members
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5. Reassigning experienced s ta ff members to-positions and roles 
to permit the attainment of organizational and individual 
goals
6. Developing a system of s ta ff personnel records
7. Conducting a systematic program of s ta ff improvement through 
classroom observation and conferences with s ta ff
8 . Stimulating and providing opportunities for professional 
growth of s ta ff personnel
9. Collecting, organizing, and analyzing data concerning the pro­
cesses and products of teaching
10. Basing one's decisions on specific evaluative data.
The task area Pupil Personnel consisted of the following ten 
competencies.
1. Analyzing, assessing, and describing the value orientations 
of the students within the school
2. In itia tin g  and maintaining a system of child accounting and 
attendance
3. Instituting measures for the orientation of pupils
4. Structuring ac tiv ities  that foster understanding and interac­
tion among students, teachers, counselors, and other student 
personnel specialists
5. Providing counseling services
6 . Providing health services
7. Arranging systematic procedures for the continual assessment 
and interpretation of individual pupil growth
8 . Establishing means of dealing with pupil irregu larities
9. Keeping abreast of recent legislation and court decisions 
having implications for the administration of the school
10. Evaluating existing pupil programs and Implementing necessary 
changes.
Ten competencies In the c r itic a l task area Finances and 
F a c ilities  Included those listed below.
1. Preparing,a budget that establishes a p rio rity  of needs for 
each program within the school
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2. Conducting or maintaining an adequate Inventory of equipment, 
supplies, and materials for achieving objectives
3. Evaluating and approving requisitions for equipment, 
supplies, and materials to be purchased for the school
4. Accounting for school monies
5. Forecasting multiyear resource needs of the school
6. Coordinating the Input of teachers, students, and citizens 1n 
short-term and long-range planning for finances and f a c i l i ­
ties
7. Developing an e ffic ie n t program of operation and maintenance 
of the physical plant
8. Interviewing, assigning, and supervising custodial and main­
tenance personnel to provide a physical environment that w ill 
enhance instruction
9. Providing for the safety of pupils, personnel, and equipment
10. Assessing and revising when necessary a ll aspects of fa c il ity  
and financial responsibilities.
In the c r it ic a l task area School-Community Relations the 
following ten competencies were Included.
1. Coordinating the work of local lay advisory councils or other 
representative citizens groups in analyzing the goals, objec­
tives, programs and procedures of the school
2. Conducting a systematic assessment of citizens' perceptions 
of the needs of and expectations for the school
3. Participating widely 1n the ac tiv ities  of community groups 
and a f f ilia tfn g  selectively with community organizations
4. Stressing to teachers, students, and school employees the 
public relations implications of their roles
5. Consulting with leaders and members of the parent-teacher 
organization to Improve its effectiveness
6. Analyzing the Informational needs of the school's community 
and preparing and presenting communications to meet those 
needs
7. E lic itin g  and analyzing systematically the feedback from 
communications
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8 . C larifying the quantitative and qualitative c rite ria  used by 
citizens for assessing the processes and products of the 
school
9. Exploring innovative programs and plans for the cooperative 
u tiliza tio n  of the total resources of the community
10. Encouraging educational practices that u t iliz e  the community 
as a learning laboratory.
A coded number was typed 1n the return address on the s e lf- 
addressed, stamped return envelope to be used 1n determining the 
necessity for follow-up le tters  only. Every e ffo rt was made to ensure 
confidentia lity  In each response.
Validation of the Instrument
In August 1982, the survey questionnaire was fie ld  tested by the 
elementary principals and the superintendent in the Watauga County 
School System. Dr. Lester Propst, Superintendent of Instruction for 
the school system, assisted In the administration of the Instrument 
and in the collection of data. Several doctoral students and pro­
fessors at East Tennessee State University also participated In the 
validation of the Instrument. An evaluation of the Instrument was 
completed by each person participating 1n the p ilo t study. The survey 
questionnaire was revised based upon the suggestions and recommen­
dations obtained in the p ilo t testing. I t  was then considered accept­
ably valid for the purpose of collecting data.
Evaluation Questions for Field Testing
1. How much time was required to complete this Instrument?
2. Was the form, shape, and design of the Instrument adequate?
3. Are there any items on this instrument that are confusing?
I f  yes, please 11st below.
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4. Would you omit any item on this survey instrument?
5. What recommendations would you make to improve the quality of 
this Instrument?
The Sample
The North Carolina Education Directory 1981-19823 was used to 
Identify  the total population of elementary school principals serving 
schools containing kindergarten through sixth grade in the state.
Four hundred twenty-nine principals were identified . In order to 
fa c ilita te  the collection of data, the process of random sampling was 
used. Each principal was assigned a number beginning with 001 and 
running consecutively until a ll names were numbered. Two hundred 
f i f t y  principals were then selected using a table of random numbers.4 
This group was Identified as the sample from the target population.
The data acquired, analyzed, and Interpreted In the study came from 
this randomly selected sample.
Data Collection
Permission was requested and granted by Craig P h illip s , the State . 
Superintendent of Public Instruction, to conduct the study 1n the 
state of North Carolina. The Institutional Review Board at East 
Tennessee State University approved the study. At that time each par­
tic ipant who had been randomly selected from the target population was
3 North Carolina Education Directory 1981-1982 (Raleigh, North 
Carolinal State Department of Public Instruction, 1981).
4 R. Borg and Meredith D. G all. Educational Research (New 
York: Longman, 1979), pp. 734-36,
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mailed a cover le tte r , a survey questionnaire, and a stamped, s e lf- 
addressed return envelope. The cover le tte r  explained the study and 
Its  purpose, assured confidentia lity  of the returned Information, and 
requested an Immediate response.
Two weeks later a follow-up le tte r  was mailed to those respondents 
who had not returned the survey questionnaire. The le tte r  stated that 
the respondent's questionnaire had not been received and requested the 
survey be completed and returned as soon as possible. A stamped, 
self-addressed envelope was enclosed for convenience and promptness 1n 
answering.
When one month had elapsed, the questionnaires were organized for 
the purpose of analysis.
Data Analysis
The Computer Center at Appalachian State University was used to 
compile and analyze a ll data gathered from the completed survey 
instruments. The S tatis tica l Package for the Social Sciences (SPSS) 
was used for a ll analyses procedures.
The f ir s t  step 1n analyzing the data involved obtaining a fre ­
quency and percentage count for each of the fourteen demographic 
variables. Then a frequency distribution for the ratings of the f i f t y  
competencies was prepared. The data from the fourteen demographic 
variables were reviewed and then grouped In order to fa c ilita te  
meaningful s ta tis tica l analyses, A nonparametric one-way analysis of 
variance was selected to analyze the data. The Kruskal-WalHs Test 
was u tilized  as 1t  was deemed powerful enough to allow a credible 
analysis of the data and to detect any significant differences between
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the responses of each of the groups within the fourteen selected 
demographic variables.
The Kruskal-Wallis One-Way Analysis of Variance Test is analogous 
to the parametric one-way analysis of variance s ta tis tic . The 
measurement scale for elementary school principals' responses to their 
perceptions of the importance of competencies within c r it ic a l admini­
stra tive  task areas was ordinal, therefore the measurement scale 
assumption for ANQVA was not met and the nonparametrlc test was u t i ­
lized . Each null hypothesis was then stated Indicating no significant 
differences would exist between the two or more independent samples 
within each demographic variable. The general formula for computing H 
given k samples Is:
k
H = 12 S  Rj2 -  3 (N+l)
N(N+1) j= l  nj
k
where N = S  iM s to tal number of observations 
j= l
nj = number of observations In the sample 
Rj = sum of the ranks in the sample 
Where k 1s the number of samples, the sampling distribution of H is 
the X2 (Chi square) distribution with k-1 degrees of freedom.5
Each hypothesis was tested at the .05 level of significance.
When the Ch1-square value indicated a significant difference between 
the responses to a particular competency, each sample was analyzed 
using the Kruskal-Wallis Test to detect which means differed s ig n if i­
cantly.
5 Dennis E. Hinkle, William Wiersma, and Stephen G. Jurs, Applied 
S tatistics  for the Behavioral Sciences (Chicago: Rand McNally College
Publishing Company, 1979), p. 358.
56
When an overall variable yielded significance, the null hypothe­
sis was rejected.
Null Hypotheses
1. There w ill be no significant differences between male and 
female principals' perceptions of the importance of competencies 
within c r it ic a l administrative task areas.
2. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals in d ifferent age groups.
3. There w ill be no significant differences between rura l, urban, 
and suburban principals' perceptions of the importance of competencies 
within c r it ic a l administrative task areas.
4. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals serving schools with d ifferent levels of 
student enrollment.
5. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals who have attained d ifferen t levels of 
education.
6 . There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals with degrees earned at d ifferent dates.
7. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals who pursued different areas of graduate 
study.
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8 . There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r itic a l administrative 
task areas held by principals who devote d ifferent amounts of time to 
professional growth weekly.
9. There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r it ic a l administrative 
task areas held by principals with different years of service 1n the 
principalship.
10. There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r itic a l administrative 
task areas held by principals with different levels of membership in 
professional organizations.
11. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r itic a l administrative 
task areas held by principals with different levels of membership in 
civic organizations.
12. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals who devote different amounts of time to 
their position da ily .
13. There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r it ic a l administrative 
task areas held by principals who receive different levels of sa tis ­
faction from their position.
14. There w ill be no significant differences between the percep­
tions of the importance of competencies within c r itic a l administrative 
task areas held by principals with different occupational goals.
58
Sumnary
Methods and procedures, information concerning the survey instru­
ment, fie ld  testing procedures, sample selection, data collection, 
analyses procedures, and null hypotheses were presented in this 
chapter.
Chapter Four contains the analyses of data and a summary of the 
findings.
CHAPTER FOUR 
Analysis of Data
Introduction
In it ia l ly  each of the fourteen hypotheses were stated as 
research hypotheses. To fa c ilita te  s ta tis tic a l analyses, they were 
restated 1n the null form. Each one was tested at the .05 level to 
determine 1f  s ignificant differences existed 1n elementary school 
principals' perceptions of the Importance of administrative competencies 
within five c r it ic a l task areas when analyzed using fourteen selected 
demographic variables. The chapter has three purposes: to present a
frequency distribution, to discuss each hypothesis, and to provide 
further analyses and information when significant differences were 
noted.
Frequencies and Percentages from Questionnaire Responses
The Education Directory^ was u tilized  to randomly select 250 
elementary school principals serving schools with kindergarten through 
sixth grade in the state of North Carolina. Questionnaires were then 
mailed to these principals. Of those sent, 200 questionnaires were 
returned, representing an 80 percent response. Thirteen of those
^North Carolina Education Directory, 1981-1982 (Raleigh, North 
Carolina: State Department of Public Instruction, 1981).
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returned were Incomplete and were not Included 1n the s ta tis tica l analy­
ses. Data were analyzed from 187 questionnaires, or 75 percent of those 
polled.
Data representing frequencies and percentages are presented 1n 
Table 1. Each demographic variable was categorized and grouped to 
fa c ilita te  further s ta tis tica l analysis. The following information is 
indicated 1n Table 1: 1) the majority of North Carolina elementary
school principals are male, 2) a ll of the principals hold a Master's 
degree or beyond, 3) the m ajority of principals' primary fie ld  of study 
at the graduate level was In the area of educational administration, and 
4) the majority of principals have a positive attitude toward their 
position as an elementary school administrator.
Data representing principals' perceptions of the importance of com­
petencies within five c r it ic a l administrative task areas are presented 
in Table 2. Each competency is lis ted , and a frequency and percentage 
column indicate the level of Importance attached to each Individual 
task.
Analysis of Data
The S tatis tica l Package for the Social Sciences (SPSS) was u tilized  
in the computer analyses of the data. A non-parametric s ta tis tic  was 
selected to analyze the data. The Kruskal-Wallis one-way analysis of 
variance was performed across each demographic variable and the five  
c r it ic a l administrative task areas to determine which between group d i f ­
ferences were significant. When the Ch1-square value Indicated s ig n if i­
cance, the Kruskal-Wallis was performed between each group to determine 
within which groups the differences were occurring.
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Table 1
Frequency Distribution of Demographic Characteristics
Demographic Variables 
N=187
Frequency Distribution
Level n %
Sex of Principal Male 157 84
Female 30 16
Age of Principal 45 or under 97 52
46 or over 90 48
School's Geographic Rural 97 52
Population Urban/Suburban 90 48
Student Enrollment 400 or under 75 40
401-600 63 34
601 or over 49 26
Principal's Degree Master's Degree 39 21
Status Master's Degree
Plus 15-29.hours 45 24
Master's Degree
Plus 30-59 hours 55 29
Master's Oegree
Plus 60 hours
Doctor's Degree 48 26
Year Last Degree 1975 or Before 107 57
Was Granted 1976 or Later 80 . 43
Principal's Field No Yes No Yes
of Study At The Educational Adm. 21 166 11.2 88.8
Graduate Level* Educ.Supervision 166 21 88.8 11.8
Subj. Matter Area 165 22 88.2 11.8
Elementary Educa. 161 26 86.1 13.9
Hours Devoted 2 Hours or Less 66 35.3
Weekly to Pro­ 3-4 Hours 66 35.3
fessional Growth 5 or More Hours 55 29.4
Years Employed As Less than 5 Years 40 21
An Elementary 5-10 Years 42 23
Principal 11-20 Years 75 40
21 or More Years 30 16
*Ungrouped. Data did not lend Its e lf  to grouping for further s ta t is t i­
cal analysis.
62
Table 1 (continued)
Demographic Variables 
N=187
Frequency Distribution
Level n %
Professional Organi­ 0-1 Organization 85 45
zations To Which 2 or more Organi­
Principals Belong zations 102 55
No Yes No Yes
NEA .113 74 60.4 39.6
ASCD 158 29 84.5 15.5
NCASA 122 65 65.2 34.8
NAESP 134 52 71.7 27.8
NCPA/APA 124 63 66.3 33.7
PDK 128 59 68.4 31.6
AFT 187 0 100. 0 .
Level of A ctivity None 51 27
In C1v1c Organi­ One 73 39
zations 2 or more 63 34
Hours Devoted 6 Hours of Less 2 1
Daily to Pro­ 7 Hours 2 1
fession* 8 Hours 24 13
9 Hours 92 49
10 Hours or More 67 36
Principal's A t t i­ Dissatisfaction 3 2
tude Toward Below Average 8 4
Position* Average 51 27
Above Average 125 67
Principalship As A Yes 89 48
Final Occupational No/Uncertain 98 52
Goal
*Ungrouped. Data did not lend Its e lf  to grouping for futher s ta tis tica l 
analysis.
Table 2
Frequency Distribution for Ratings of Competencies
Competency
No
Importance
Minimal
Importance
Average
Importance
Above Average 
Importance
Extremely
Important
N X N X N X N X N X
Al-Societal Trends 0 0.6 16 5.3 71 38.0 79 ' 42.2 27 14.4
A2-learner Needs 0 0.0 3 1.6 38 20.3 82 43.9 64 34.2
A3-Curriculum Objectives 0 0.0 2 1.1 42 22.5 82 43.9 61 32.6
A4-Integrating Needs Q 0.0 1 0.5 21 11.2 60 32.1 105 56.1
A5-Staff Placement 0 0.0 1 0.5 14 7.5 60 32.1 112 59.9
A6-A1ternative Programs 0 0.0 5 2.7 44 23.5 91 48.7 47 25.1
A7-Assessing Materials 3 1.6 11 5.9 62 33.2 73 39.0 38 20.3
A8-Supervising Instruction 1 0.5 3 1.6 14 7.5 56 29.9 113 60.4
A9-Informing Public 1 0.5 3 1.6 29 15.5 80 42.8 * 74 39.6
AlO-Evaluatinq Program 0 0.0 1 0.5 19 10.2 87 46.5 80 42.8
Bl-Defining Requirements 0 0.0 lo 5.3 53 28.3 76 40.6 48 25.7
B2-Selecting Candidates 1 0.5 0 0.0 13 7.0 47 25.1 126 67.4
B3-0rienting Staff 0 0.0 2 1.1 40 21.4 84 44.9 61 32.6
B4-Assigning Staff 2 1.1 0 0.0 36 19.3 90 48.1 59 31.6
85-Reassigning Staff 1 0.5 1 0.5 36 19.3 89 47.6 60 32.1
B6-Personne1 Records 3 1.6 16 8.6 89 47.6 57 30.5 22 11.8
B7-Staff Improvement 0 0.0 2 1.1 35 18.7 64 34.2 86 46.0
B8-Professional Growth I 0.5 3 1.6 33 17.6 76 40.6 74 39.6
B9-Professional Information 1 0.5 16 8.6 67 35.8 76 40.6 27 14.4
BlO-Decision Makirtq r 1.1 16 8.6 56 29.9 76 40.6 37 19.8
Cl-Student Values l 0.5 23 12.3 79 42.2 68 36.4 16 8.6
C2-Accounting System 4 2.1 10 5.3 73 39.0 61 32.6 39 20.9
C3-Pupil Orientation 0 0.0 14 7.5 80 42.8 71 38.0 22 11.8
C4-Structuring Activities 0 0.0 9 4.8 37 19.8 94 50.3 47 25.1
C5-Providing Counseling 2 1.1 11 5.9 48 25.7 82 43.9 44 23.5
C6-Health Services 2 1.1 10 5.3 70 37.4 70 37.4 35 18.7
C7-Evaluating Pupils 2 1.1 4 2.1 48 25.7 84 44.9 49 26.2
o>
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Table 2 (continued)
No Minimal Average Above Average Extremely
Importance Importance Importance Importance Important
Competency N t N i N % N % N %
C8-Pupil Irregularities 3 1.6 4 2.1 54 28.9 93 49.7 33 17.6
C9-Legal Decisions 0 0.0 4 2.1 39 20.9 71 38.0 73 39.0
ClO-Evaluatinq Programs 0 0.0 1 0.5 30 16.0 93 49.7 63 33.7
01-Budget preparation 0 0. 0' 9 4.8 38 20.3 79 42.2 61 32.6
D2-Inventory System 0 0.0 5 2.7 53 28.3 82 43.9 47 25.1
03-Purchasing System 0 0.0 8 4.3 63 33.7 76 40.6 40 21.4
04-School Monies 0 0.0 5 2.7 21 11.2 41 21.9 120 64.2
D5-Forecasttng Needs 0 0.0 11 5.9 52 27.8 80 42.8 44 23.5
D6-Coordinating Planning 1 0.5 9 4.8 51 27.3 85 45.5 41 21.9
07-Plant Operation 0 0.0 8 4.3 39 20.9 86 46.0 54 28.9
D8-Custodial Staff 0 0.0 5 2.7 35 18.7 87 46.5 60 32.1
D9-Safety Provisions 0 0.0 0 0.0 11 5.9 44 23.5 132 70.6
010-Evaluating Fac ility 0 0.0 3 1.6 36 19.3 87 46.5 61 32.6
El-Coordinating Councils 3 1.6 17 9.1 58 31.0 68 36.4 41 21.9
E2-Assessing Perceptions 2 1.1 16 8.6 73 39.0 63 33.7 33 17.6
E3-Community Groups 7 3.7 25 13.4 73 39.0 57 30.5 25 13.4
E4-Public Relations 3 1.6 1 0.5 40 21.4 83 44.4 60 32.1
E5-Parents' Organizations 3 1.6 7 3.7 37 19.8 78 41.7 62 33.2
E6-Analyzing Needs 0 0.0 11 5.9 57 30.5 82 43.9 37 19.8
E7-Analyzing Feedback 1 0.5 14 7.5 57 30.5 86 46.0 29 15.5
E8-Clarifying Criteria 3 1.6 15 8.0 63 33.7 80 42.8 26 13.9
E9-Exploring Programs 0 0.0 7 3.7 65 34.8 85 45.5 30 16.0
EIQ-Encouraqinq Practices 3 1.6 4 2.1 59 31.6 78 41.7 43 23.0
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Hoi: There w ill be no significant differences between male and
female principals' perceptions of the importance of competencies 
within c r it ic a l administrative task areas. For each of the five task 
areas male and female responses were analyzed using the Kruskal-Wallis 
one-way analysis of variance (Table 3 ). In the areas Instruction and 
Curriculum Development, Pupil Personnel, and School-Community 
Relations, no significant differences were reported. In the area of 
S taff Personnel one significant difference was detected at the .01 
leve l. Males rated the competency "Interviewing and selecting from 
identified  candidates the s ta ff member best qualified for each posi­
tion and recommending appointment" significantly  higher at the .01 
level than their female counterparts. In the task area Finances and 
F a c ilitie s  males ranked "providing for the safety of pupils, person­
nel, and equipment" s ign ifican tly  higher than females at the .05 
leve l. Based on these findings, the null hypothesis was accepted, 
indicating that overall males and females did not perceive their 
administrative tasks s ign ifican tly  d iffe ren tly .
H02: There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r it ic a l administrative 
task areas held by principals in different age groups. Two age groups 
were used to analyze principals' perceptions of the Importance of each 
competency. Group 1 consisted of those principals age 45 or under and 
Group 2 consisted of those age 46 or over (Table 4 ). In the task 
areas Instruction and Curriculum Development and School-Community 
Relations age was not a factor 1n the principals' perceptions. No 
significant differences were reported.
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Table 3
One-Way ANOVA Table for Kruskal-WalHs Using Mean Ranks 
By Sex of Principal
Groups are 0 = Female (N=30) 
1 = Male (N=157)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
Ch1-Square 
(Corrected for Ties)
Al 102.75 92.33 1.077
A2 99.27 92.99 0.390
A3 95.18 93.77 0.020
A4 95.20 93.77 0.022
A5 92.17 94.35 0.055
A6 96.88 93.45 0.118
A7 99.75 92.90 0.450
A8 96.03 93.61 0.067
A9 104.20 92.05 1.482
A10 107.78 91.37 2.826
B1 98.93 93.06 0.332
82 72.48 98.11 8.330**
B3 96.27 93.57 0.072
B4 104.13 92.06 1.473
B5 94.32 93.94 0.001
B6 92.58 94.27 0.028
B7 87.95 95.16 0.521
B8 102.55 92.37 1.030
B9 105.82 91.74 1.928
BIO 108.08 91.31 2.695
Cl 100.15 92.82 0.528
C2 92.87 94.22 0.017
C3 96.90 93.45 0.119
C4 101.55 92.56 0.819
C5 98.82 93.08 0.320
C6 95.75 93.67 0.042
C7 89.15 94.93 0.328
C8 87.35 95.27 0.636
C9 93.27 94.14 0.007
CIO 93.20 94.15 0.009
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Table 3 (continued)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
Chi-Square 
(Corrected for Ties)
D1 102.13 92.45 0.915
D2 87.97 95.15 0.506
03 95,62 93.69 0.036
04 83.30 96.04 1.929
D5 102.30 92.41 0.947
D6 99.57 92.94 0.432
D7 84.97 95.73 1.145
08 83.80 95.95 1.476
D9 78.78 96.91 4.447^
DIO 99.47 92.96 0.425
El 99.90 92.87 0.466
E2 88.45 95.06 0.419
E3 87.17 95.31 0.628
E4 92.35 94.32 0.038
E5 90.28 94.71 0.191
E6 84.25 95.86 1.318
E7 98.17 93.20 0.243
E8 96.07 93.61 0.059
E9 97.08 93.41 0.135
E10 90.63 94.64 0.156
♦Significant with alpha level of .05
♦♦Significant with alpha level of .01
♦♦♦Significant with alpha level of .001
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Table 4
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Age of Principal
Groups are 1 * 45 or under (n=97) 
2 = 46 or over (n=*90)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
Chi-Square 
(Corrected for Ties)
Al 90.45 97.83 1.001
A2 89.73 98.60 1.445
A3 89.07 99.32 1.925
A4 88.66 99.75 2.483
A5 89.48 98.87 1.866
A6 95.12 92.79 0.101
A7 94.90 93.03 0.063
A8 91.84 96.33 0.427
A9 91.68 96.50 0.432
A10 95.22 92.69 0.124
B1 85.74 102.91 5.259*
82 B5.66 102.98 7.050**
B3 89.34 99.02 1.727
B4 91.17 97,05 0.648
B5 94.70 93.25 0.039
B6 90.62 97.64 0.913
B7 89.27 99.09 1.795
B8 84.61 104.12 7.012**
B9 92.59 95.52 0.155
BIO 99.22 88.37 2.090
Cl 85.76 102.88 5.347*
C2 86.51 102.07 4.304*
C3 86.67 101.90 4.273
C4 90.51 97.76 0.986
C5 90.12 98.18 1.170
C6 94.33 93.64 0.008
C7 87.08 101.46 3.770
C8 89.20 99.18 1.874
C9 90.58 97.68 0.916
CIO 88.65 99,77 2.360
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Table 4 (continued)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
Chi-Square 
(Corrected for Ties)
01 96.45 91.36 0.468
D2 89.18 99.20 1.826
D3 88.60 99.82 2.265
04 94.54 93.42 0.028
D5 92.81 95.28 0.109
06 92.96 95.12 0.085
D7 84.07 104.71 7.806A+
D8 85.35 103.33 5.994^
09 84.47 104.27 9.830^
010 90.01 98.30 1.277
El 90.77 97.48 0.789
E2 90.48 97.79 0.949
E3 93.80 94.21 0.003
E4 92.22 95.92 0.250
E5 89.46 98.89 1.603
E6 90.35 97.93 1.042
E7 87.41 101.11 3.436
E8 94.95 92.97 0.071
£9 95.72 92.15 0.236
E10 89.04 99.35 1.918
♦Significant with alpha level of .05
♦♦Significant with alpha level of .01
♦♦♦Significant with alpha level of .001
Principals In Sroup 2 ranked several Staff Personnel competencies 
s ign ifican tly  higher than younger principals. These included "defining 
the specific role requirements for each position vacancy" rated higher 
at the .05 leve l, "Interviewing and selecting from Identified candidates 
the s ta ff member best qualified for each position and recommending 
appointment" rated higher at the .01 level, and "stimulating and pro­
viding opportunities for professional growth of s ta ff personnel" rated 
higher at the .01 level.
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In the area Pupil Personnel principals In Group 2 rated three tasks 
significantly  higher than younger principals. These included 
"analyzing, assessing, and describing the value orientations of the stu­
dents within the school," " In itia tin g  and maintaining a system of child 
accounting and attendance," and "institu ting  measures for the orien­
tation of pupils." Each was rated higher at the .05 level of 
significance.
Significant differences were also noted In principals' perceptions 
of competencies in the area of Finances and F ac ilities . Older prin­
cipals once again perceived three specific tasks significantly more 
important than did their younger counterparts. "Developing an e f f i ­
cient program of operation and maintenance of the physical plant" and 
"providing for the safety of pupils, personnel, and equipment" were 
rated s ignificantly  higher at the .01 level by Group 2 principals. The 
competency "Interviewing, assigning, and supervising custodial and main­
tenance personnel to provide a physical environment that w ill enhance 
instruction" was rated higher at the .05 level of significance by 
Group 2 principals also.
In nine of the f i f t y  competencies significant differences were 
reported. Therefore, the null hypothesis was not rejected. Age was 
not found to be an Influencing factor in principals' responses to the 
Importance of competencies within c r it ic a l administrative task areas.
H03: There w ill be no significant differences between rural,
urban, and suburban principals' perceptions of the Importance of com­
petencies within c r it ic a l administrative task areas. For the purposes 
of s ta tis tica l analyses these groups were categorized as rural and
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urban/suburban. The Kruskal-Wal 11s ANOVA revealed no significant d if ­
ferences In rural versus urban/suburban administrators' perceptions of 
the Importance of competencies within Instruction and Curriculum 
Development, Pupil Personnel and School-Community Relations (Table 5 ). 
However, in the area of S taff Personnel urban/suburban principals rated 
"stimulating and providing opportunities for professional growth of 
s ta ff personnel" higher than rural administrators. A .01 level of 
significance was reported.
In the area of Finances and F ac ilities  urban/suburban administra­
tors rated "accounting for school monies" higher at the .01 level of 
significance than did rural principals.
The null hypothesis could not be rejected, indicating overall no 
significant differences exist between the perceptions of rural and 
urban/suburban administrators.
H04: There w ill be no significant differences between the percep­
tions of the importance of competencies within c r itic a l administrative 
task areas held by principals serving schools with different levels of 
student enrollment. In three of the five c r itic a l administrative task 
areas no significant differences were revealed when analyzed using 
enrollment as the independent variable. Pupil Personnel, Finances and 
F a c ilit ie s , and School-Community Relations were not ranked significantly  
d iffe ren tly  (Table 6 ). In the area of Instruction and Curriculum 
Development the task "studying and Interpreting societal trends that 
demand curricular changes" revealed significant differences at the .05 
level. Further analysis between groups illustrated  administrators
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serving schools with an enrollment of 601 or more (Group 3) were 
significantly  different from Group 2. Principals from Group 1 ranked 
this task significantly higher than Group 2 members. Based on these 
findings administrators serving schools with an enrollment of 401 to 600 
ranked this task s ign ifican tly  less Important than those principals 
serving other schools.
In the task area Staff Personnel, significant differences were 
detected in two administrative competencies. Principals' responses to 
the competency "defining the specific role requirements for each posi­
tion vacancy" indicated a difference at the .05 level of significance. 
Further analyses revealed no significant differences between the 
responses of Group 2 and Group 3 and Group 1 and Group 3 for this com­
petency. However, Group 1 principals perceived this task s ig n if i­
cantly more Important than Group 2 principals. Based on these 
findings, principals serving smaller schools (enrollment under 400) 
perceive this task as being much more important than principals from 
larger schools.
"Basing one's decisions on specific evaluative data" was rated 
significantly  d ifferen tly  at the .05 level by principals serving schools 
with different enrollments. Principals serving schools with an 
enrollment of 600 or less students (Groups 1 and 2) did not rate this 
task significantly d ifferen t. However, Group 2 principals rated the 
task significantly higher than Group 3 principals, and Group 1 prin­
cipals rated the task s ign ifican tly  higher at the .05 level indicating 
those principals serving schools with an enrollment of 600 or less stu­
dents fe lt  "basing one's decisions of specific evaluative data" in the 
area of Staff Personnel was significantly  more important to them than 
principals serving schools with an enrollment under 400 students.
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Table 5
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Geographic Population of School
Groups are 0 = Rural (n*97)
X = Urban/Suburban (n=90)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
Ch1-Square 
(Corrected for Ties)
A1 88.65 99.77 2.272
A2 90.02 98.29 1.256
A3 96.94 90.83 0.685
A4 93.43 94.61 0.028
A5 92.10 96.05 0.331
A6 91.31 96.90 0.582
A7 95.99 91.86 0.304
A8 94.56 93.39 0.029
A9 94.97 92.95 0.076
AlO 92.97 95.11 0.089
B1 99.87 87.68 2.651
B2 93.84 94.18 0.003
B3 93.18 94.89 0.054
B4 90.89 97.35 0.782
85 95.86 92.00 0.278
B6 98.06 89.63 1.314
B7 88.50 99.93 2.431
B8 83.32 105.51 9.068**
B9 91.85 96.32 0.360
BIO 95.80 92.06 0.248
Cl 95.36 92.53 0.146
C2 97.78 89.92 1.098
C3 96.26 91.57 0.405
C4 88.82 99.58 2.174
C5 90.16 98.13 1.143
C6 99.10 88.51 2.012
C7 93.19 94.87 0.052
C8 93.82 94.19 0.002
C9 96.56 91.24 0.515
CIO 93.25 94.81 0.047
74
Table 5 (continued)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
Chi-Square 
(Corrected for Ties)
01 91.40 96.81 0.529
02 93.69 94.34 0.008
03 95.28 92.62 0.128
D4 102.72 84.60 7.230^
D5 100.49 87.01 3.266
D6 100.18 87.34 2.998
D7 98.93 88.68 1.925
08 100.38 87.12 3.259
D9 94.34 93.63 0.013
DIO 97.70 90.01 1.099
El 99.11 88.49 1.971
E2 96.55 91.25 0.500
E3 100.94 86.52 3.650
E4 99.63 87.93 2.511
E5 94.45 93.51 0.016
E6 98.86 88.77 1.844
E7 100.08 87.45 2.920
E8 100.10 87.42 2.911
E9 96.31 91.51 0.427
E10 93.81 94.20 0.003
♦Significant with alpha level of .05
♦♦Significant with alpha level of .01
♦♦♦Significant with alpha level of .001
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Table 6
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks
By Enrollment
Groups are 1 - Under 400 (n=75)
2 = 401-600 (n=63)
3 = 601 or Over (n-49)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
3
Mean Ranks
Chi-Square 
(Corrected for Ties)
Al 98.57 79.19 106.05 8.860*
A2 91.29 93.17 99.21 0.759
A3 99.09 86.93 95.30 2.032
A4 90.54 91.86 102.05 1.889
A5 93.49 93.07 95.98 0.121
A6 93.11 92.85 96.84 0.214
A7 99.82 87.76 93.11 1.918
AB 92.58 92.66 97.90 0.458
A9 89.38 95.76 98.81 1.168
A10 92.86 91.73 98.66 0.619
01 104.76 82.60 93.10 6. 102*
B2 98.68 88.27 94.20 1.870
B3 91.71 96.36 94.47 0.297
B4 90.67 89.79 104.52 2.962
B5 87.94 98.10 98.00 1.842
86 90.61 100.98 90.21 1.838
B7 92.35 94.19 96.28 0.183
88 90.39 91.35 102.93 2.100
B9 89.65 97.21 96.53 0.922
BIO 100.66 98.25 78.34 6.270*
Cl 93.00 86.57 105.08 3.737
C2 99.77 86.41 94.92 2.348
C3 94.19 95.04 92.38 0.079
C4 92.23 97.16 92.65 0.383
C5 86.68 96.48 102.01 2.911
C6 93.03 92.30 97.66 0.349
C7 90.76 101.48 89.34 2.101
C8 97.94 88.90 94.53 1.135
C9 94.25 87.82 101.57 2.033
CIO 89.40 97.69 96.30 1.106
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Table 6 (continued)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
3
Mean Ranks
Chi-Square 
(Corrected for Ties)
D1 93.95 86.20 104.11 3.425
02 97.07 92.87 90.74 0.509
03 92.35 97.71 91.76 0.508
D4 93.79 93.97 94.36 0.004
D5 100.29 86.06 94.58 2.680
D6 95.93 96.06 88.39 0.816
07 95.19 94.14 91.99 0.120
D8 97.18 91.90 91.84 0.503
09 89.97 96.88 96.47 1,097
DIO 94.19 94.27 93.36 0.011
El 94.73 91.90 95.58 0.164
E2 90.37 95.48 97.65 0.679
E3 95.01 84.75 104.35 4.032
E4 94.47 88.37 100.51 1.604
E5 97.23 89.57 94.74 0.791
E6 89.48 94.79 99.91 1.274
E7 90.59 98.08 93.98 0.754
E8 98.05 94.97 86.55 1.555
E9 95.06 95.60 90.32 0.362
E10 90.69 93.79 99.35 0.860
♦Significant with alpha level of .05
**S1gn1fleant with alpha level of .01
***S ignificant with alpha level of .001
Three of the f i f t y  tasks revealed significant differences. Therefore, 
the null hypothesis could not be rejected.
^05: There w ill be no significant differences between the perceptions
of the Importance of competencies within c r it ic a l administrative task areas 
held by principals who have attained d ifferent levels of education. The 
Kruskal-Wallis-AN0VA reported no significant differences between responses 
of groups 1n the c r it ic a l task areas Staff Personnel and School-Community 
Relations (Table 7). Differences were found in each of the remaining
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areas. In the area Instruction and Curriculum Development, three com­
petencies were rated s ign ificantly  d iffe ren tly . "Allocating and 
assigning the s ta ff to accomplish Instructional goals" revealed sig­
n ificant differences in principals' responses. Further analyses 
between groups showed Group 4 principals (those holding a Master's 
degree plus sixty hours or a Doctorate) rated this task significantly  
higher at the .01 level than did principals from Group 1 (those 
holding Master's degree). Other between group analyses did not reveal 
significant differences 1n mean responses. The task "explaining the 
Instructional program to parents and the community" was rated s ig n if i­
cantly d ifferen tly  by administrators. In further analysis between 
groups, no significances were noted at the .05 level between groups with 
one exception. Principals holding a Master's degree plus 15-29 hours 
(Group 2) rated this task higher than principals holding a Master's 
degree (Group 1 ). This difference was significant at the .01 level. 
"Evaluating the v ia b ility  of the instructional program" indicated 
significant differences in mean responses also. Upon further analyses 
of between group mean responses, no significant differences were found 
between Groups 1, 2, or 3. However, Group 4 rated this task s ig n if i­
cantly higher than Group 1. The indication here is principals with a 
Master's degree plus sixty hours or a Doctor's degree perceive this 
task s ign ifican tly  higher than principals from Group 1, who hold a 
Master's degree only.
In the task area Pupil Personnel a significant difference In mean 
responses was noted in "providing health services." Further analyses 
between groups revealed those principals holding a Master's degree
plus 15-29 hours regarded this task s ign ificantly  higher at the .05 
level than principals holding a Master's degree plus sixty hours or a 
Doctor's degree and higher at the .01 level than did principals 
holding a Master's degree. No other differences of significance were 
reported between groups for this competency.
Three competencies in the area Finances and Fac ilities  revealed 
significant differences 1n administrators' mean responses. "Conducting 
or maintaining an adequate inventory of equipment, supplies, and 
materials for achieving objectives" revealed a difference in responses 
significant at the .05 level. Further analyses revealed principals' 
perceptions of this competency from Group 2 (Master's degree plus 
15-29 hours) were s ignificantly  higher at the .05 level than prin­
cipals from Group 1 (Master's degreee) or Group 3 (Master's degree 
plus 30-59 hours). The competency "Evaluating and approving requisi­
tions for equipment, supplies, and materials to be purchased for the 
school" showed significance at the .01 level. Further analyses were 
conducted to determine where these mean differences were significant. 
Principals classified as Group 2 rated this competency higher at the 
.01 level than did principals from Group 1 or Group 3. Also, those 
principals from Group 4 rated the competency higher than Group 1 
administrators at t.he .01 leve l. No other differences were found to 
be s ign ificant.
Of the f i f t y  competencies analyzed only seven of them showed s ig n if­
icant differences when analyzed using the Kruskal-Wal1 is one-way analy­
sis of variance. The null hypothesis was accepted.
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Table 7
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Educational Attainment Level
Groups are 1 -  Master's Degree <n«39)
2 = Master's Plus 15-29 Hours (n-45)
3 = Master's Plus 30-59 Hours (n=55)
4 = Master's Plus 60 Hours,
Doctor's degree (n=48)
Admin­
is tra tive
Task
1
Mean
Ranks
2
Mean
Ranks
3
Mean
Ranks
4
Mean
Ranks
Chi-Square 
(Corrected for Ties)
Al 93.83 99.31 90.94 92,67 0.737
A2 86.83 93.50 102.23 90.86 2.444
A3 90.26 99.90 96.22 88.97 1.412
A4 80.19 103.90 93.62 96.38 5.248
A5 76.99 96.28 93.82 105.90 8.317*
A6 86.46 92.74 95.38 99.72 1.580
A7 86.60 100.63 87.19 101.59 3.595
AS 86.24 96.42 93.30 98.83 1.706
A9 80.26 110,93 91.79 91.82 8.280*
A10 78.82 94.54 91.03 109.23 8.583*
B1 92.69 102.19 94.94 86.31 2.281
B2 95.58 93.00 88.62 99.82 1.693
B3 93.82 99.96 88.85 94.46 1.209
B4 80.23 102.10 88.16 104.28 6.945
B5 83.69 96.72 96.10 97.42 2.115
B6 84.15 98.74 100.55 90.05 3.129
B7 88.85 95.70 97.88 92.15 0.861
B8 95.44 102.78 88.87 90.48 2.204
B9 91.12 106.90 91.12 87.55 3.967
BIO 91.55 94.08 99.78 89.29 1.193
Cl 86.81 100.97 93.43 93.97 1.648
C2 87.96 84,71 101.22 99.34 3.632
C3 93.62 97.84 87.91 97.69 1.328
C4 83.90 102.00 89.76 99.56 3.751
C5 82.35 104.10 90.42 98.10 4.395
C6 78.82 109.50 97.73 87.53 8.672*
C7 98.35 105.47 86.25 88.59 4.433
C8 88.08 101.99 94.95 90.24 2.001
C9 81.83 100.09 94.33 97.80 3.170
CIO 84.54 95.80 91.76 102.56 3.039
Table 7 (Continued)
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Admin­
is tra tive
Task
1
Mean
Ranks
2
Mean
Ranks
3
Mean
Ranks
4
Mean
Ranks
Chi-Square 
(Corrected for Ties)
D1 85.45 101.74 87.79 100.80 3.831
D2 84.60 107.50 83.12 101.45 8.103*
D3 80.68 106.93 81.65 106.85 11.872**
D4 86.51 96.52 93.48 98.31 1.594
D5 93.59 102.52 87.14 94.21 2.258
D6 80.38 100.38 100.04 92.17 4.378
D7 79.42 106.37 93.39 94.95 5.980
D8 79.47 95.69 96.83 100.98 4.421
D9 83.99 96.81 98.10 94.80 2.806
D10 78.44 112.07 89.41 94.97 10.087*
El 83.08 98.01 96.59 96.15 2.236
E2 82.00 95.14 101.19 94.44 3.248
E3 93.38 97.40 93.38 92.02 0.280
E4 78.01 106.40 90.15 99.78 7.578
E5 84.15 103.00 92.59 95.18 2.938
E6 87.27 92.53 96.15 98.38 1.179
£7 85.87 98.38 93.08 97.55 1.605
E8 78.54 99.82 94.30 100.76 5.059
E9 83.99 108.64 84.85 98.90 7.669
E10 85.60 106.06 88.95 95.31 4.162
♦Significant with alpha level of .05
**S1gn1fleant with alpha level of .01
***S1gnifleant with alpha level of .001
Ho6: There w ill be no significant differences between the per­
ceptions of the Importance of competencies within c r it ic a l administra­
tive  task areas held by principals with degrees earned at different 
dates. Principals were placed In one of the two following groups, those 
who earned a degree In 1975 or before and those whose degrees were 
granted in 1976 or la te r. No s ta tis tic a lly  significant differences were 
reported 1n the task areas Instruction and Curriculum Development, Staff
Personnel, and School Community Relations (Table 8). Tasks were rated 
significantly  d iffe ren tly  in the areas Pupil Personnel and Finances and 
F a c ilitie s  by these two groups. In the area of Pupil Personnel those 
principals who were granted degrees in 1975 or before rated "Analyzing, 
assessing, and describing the value orientations of the students within 
the school" s ignificantly  higher at the .05 level than those with 
degrees granted in 1976 or la te r . "Providing counseling services" was 
also rated significantly higher by the group. "Arranging systematic 
procedures for the continual assessment and Interpretation of individual 
pupil growth" was ranked higher at the .01 level of significance by this 
same group of administrators.
In the task area Finance and F ac ilities  the competency "Evaluating 
and approving requisitions for equipment, supplies, and materials to be 
purchased for the school" was rated higher by those principals who 
earned degrees in or prior to 1975 than those who earned degrees la te r. 
This difference was significant at the .01 level.
Based on the analyses, Hypothesis 6 stated in the null form was 
accepted at the .05 level of significance.
HQ7: There w ill be no significant differences between the percep­
tions of the importance of competencies within c r itic a l administrative 
task areas held by principals who pursued different areas of graduate 
study. When the frequency distribution was calculated, 88 percent of 
a ll  administrators reported that educational administration best 
described their major at the graduate level. With this percentage, 
further analysis was not appropriate. No grouping pattern was ev i­
denced. The hypothesis was neither accepted nor rejected.
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Table 8
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Date Principal's Degree Was Granted
Groups are 2 - 1975 or Before (n=107) 
3 -  1976 or Later (n=B0)
Administrative
Tasks
2
Mean Ranks
3
Mean Ranks
Chi-Square 
(Corrected for Ties)
Al 98.09 88.53 1.647
A2 96.70 90.39 0.718
A3 94.31 93.58 0.010
A4 99.22 87.01 2.955
A5 97.97 88.69 1.788
A6 95.74 91.67 0.301
A7 98.56 87.91 1.979
A8 93.94 94.08 0.000
A9 97.01 89.97 0.906
AlO 93.67 94.44 0.011
B1 94.88 92.82 0.075
B2 95.86 91.51 0.436
83 96.14 91.13 0.454
B4 93.56 94.59 0.019
B5 95.10 92.52 0.122
B6 96.15 91.13 0.458
B7 96.00 91.33 0.397
B8 100.49 85.32 4.150
B9 100.02 85.94 3.507
BIO 92.47 96.05 0.223
Cl 101.15 84.44 0.025*
C2 95.70 91.73 0.274
C3 98.77 87.62 2.247
C4 93.98 94.03 0.000
C5 102.01 83.29 6.184*
C6 98.74 87.66 2.162
C7 102.81 82.21 7.583**
C8 97.77 88.96 1.429
C9 98.44 88.06 1.923
CIO 96.35 90.86 0.565
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Table 8 (continued)
Administrative
Tasks
2
Mean Ranks
3
Mean Ranks
Ch1-Square 
(Corrected for Ties)
D1 99.93 86.06 3.411
D2 98.39 88.13 1.874
03 103.11 81.82 8.003^
DA 99.65 86.44 3.771
D5 96.12 91.16 0.433
06 97.48 89.35 1.179
D7 99.30 86.91 2.762
08 98.14 88.46 1.702
09 97.70 89.05 1.841
DIO 100.60 85.17 4.341+
El 98.34 88.19 1.766
E2 95.95 91.39 0.363
E3 97.05 89.92 0.873
E4 93.38 94.83 0.038
E5 96.57 90.56 0.641
E6 92.79 95.63 0.143
E7 96.85 90.19 0.797
E8 92.01 96.66 0.384
E9 92.64 95.82 0.184
E10 96.19 91.07 0.464
♦Significant with alpha level of .05
♦♦Significant with alpha level of .01
♦♦♦Significant with alpha level of .001
Hog: There w ill be no significant differences between the percep­
tions of the importance of competencies within c r itic a l administrative 
task areas held by principals who devote different amounts of time 
weekly to professional growth. Elementary school principals were cate­
gorized into the following groups for the purposes of analyses. Group 1 
consisted of those administrators who devote two hours or less to pro­
fessional growth ac tiv ities  such as reading professional lite ra tu re , 
conducting or reviewing current research, and attending workshops.
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Group 2 consisted of those principals who devote three to four 
hours per week to professional growth. Group 3 included those prin­
cipals who devote five or more hours per week to professional growth 
(Table 9). When significant differences were Indicated by the 
Chi-Square value further analyses were conducted to determine where the 
mean differences were s ignificant. In the task area Instruction and 
Curriculum Development several competencies were rated significantly  
d iffe ren tly  by groups. "Studying and Interpreting societal trends that 
demand curricular change" showed significant differences. Further 
analyses revealed those principals who devoted two hours or less 
(Group 1) to professional growth rated this task sign ifican tly  less 
Important than those who devoted three to four hours and than those who 
devoted five  or more hours. Similar results were found in the two 
following competencies. "Assessing the needs of learners that are 
unique to the school and community," which yielded significant d iffe r ­
ences, showed principals from Group 1 rated this task less significant 
at the .01 level than Group 2 and less significant at the .05 level than 
Group 3. "Providing for the formulation of curriculum objectives" also 
reported significant differences. Further analyses between groups 
showed Group 1 rated the task s ignificantly  less important at the .001 
level than Group 2 principals and at the .05 level less than Group 3 
principals.
Several other tasks in Instruction and Curriculum Development were 
identified as having differences which were significant. "Integrating
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the goals and objectives of the school with the needs of the learners" 
was significant at the .05 leve l. I t  was found in further between group 
analyses Group 1 principals also rated this task less Important at the 
.01 level than principals from Group 2. No other significant d iffe r ­
ences were noted,' "Examining and interpreting alternative programs, 
procedures and structures for improving the Instructional program" was 
rated significantly  d iffe ren tly  a t the .01 level. Further between group 
analyses noted Group 3 rated this competency higher at the .05 level 
than Group 2 and higher at the .01 level than Group 1. "Explaining the 
Instructional program to parents and the community" also evidenced 
significant differences between mean responses at the .01 level.
Group 1 principals rated the competency significantly lower at the .001 
level than Group 2, and Group 3 at the .01 level.
Three competencies showed significant differences in principals' 
responses In the task area S taff Personnel. "Reassigning experienced 
s ta ff members to positions and roles to permit the attainment of Organi­
zational and individual goals" indicated significant differences at the 
.05 level. Further analyses between groups showed Group 1 rated the 
competency lower than Group 2 and Group 3 at the .05 leve l. No other 
differences were noted. "Stimulating and providing opportunities for 
professional growth of s ta ff personnel" also Indicated a difference in 
mean responses at the .001 level of significance. Further analyses 
showed Group 1 rated this task significantly  lower at the .001 level 
than Group 2 and lower than Group 3 at the .01 level. "Collecting, 
organizing, and analyzing data concerning the processes and products of
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teaching" Indicated significant differences were present In principals' 
perceptions of this competency at the .01 level. Group 1 also rated 
this competency lower than Group 2 at the ,01 level of significance and 
Group 3 at the .05 level.
In the c r it ic a l task area Pupil Personnel four competencies were 
rated s ignificantly  d iffe ren tly  by elementary school principals. Similar 
responses were made 1n each competency by the groups. In "Analyzing, 
assessing, and describing the value orientations of the students within 
the school" principals' ratings in Group 1 were significantly lower than 
Group 2 at the .01 level and Group 3 at the .001 level. The competency 
"Arranging systematic procedures for the continual assessment and 
Interpretation of individual pupil growth" showed differences at the .01 
lev e l. Further between group analyses Indicated Group 1 again viewed 
this task s ignificantly  lower at the .01 level than Group 2 and Group 3 
at the .05 level. "Establishing means of dealing with pupil 
Irregu larities" was also rated s ignificantly  d ifferen tly  by elementary 
school administrators. An .05 level of significance was found among the 
groups. Further between group analyses indicated Group 1 regarded this 
task as less Important than Group 2 and Group 3 at the .05 level of 
significance. Further analyses was conducted on "Keeping abreast of 
recent legislation and court decisions having Implications for the admi­
nistration of the school" when a .05 level of significance was computed 
among the groups. Group 1 rated this competency significantly lower 
than Group 2 and Group 3 at the .05 level.
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Table 9
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Hours Devoted Weekly to Professional Growth
Groups are 1 = 2  Hours or Less (n=66)
2 = 3-4 Hours (n=66)
3 * 5 or More Hours (n=55)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
3
Mean Ranks
Chi-Square 
(Corrected for Ties)
A1 78.35 104,83 99.78 10.142**
A2 79.97 102.68 100.42 7.963*
A3 78.11 106.44 98.15 10.923**
A4 80.61 104.41 97.58 8.526*
A5 91.54 102.45 86.81 3.615
A6 82.21 91,53 111.11 10.239**
A7 86.30 95.29 101.69 2.772
A8 93.71 93.65 94.76 0.021
A9 76.55 , 104.71 102.09 12.473**
A10 89.05 97.94 95.21 1.132
61 85.30 99.42 97.93 2.974
B2 97.67 90.77 93.46 0.803
83 86.73 98.33 97.53 2.137
B4 87.45 101.83 92.47 2.813
B5 81.64 100.44 101.10 6.244*
B6 87.05 99.98 95.15 2.227
B7 88.01 101.02 92.76 2.276
B8 73.33 109.70 99.97 18.314*** ,
B9 77.41 104.13 101.75 10.915**
BIO 89.77 90.07 103.80 2.847
Cl 73.98 102.80 107.47 16.226***
C2 82.15 98.83 102.42 5.598
C3 82.05 102.18 98.52 5.904
C4 82.61 98.68 102.05 5.451
C5 86.58 99.51 96.30 2.286
C6 90.34 98.08 93.50 0.766
C7 78.54 107.68 96.14 11.080**
C8 80.83 100,08 102.51 7.202*
C9 80.42 98.96 104.35 7.666*
CIO 91.90 93.68 96.90 0.311
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Table 9 (continued)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
3
Mean Ranks
Ch1-Square 
(Corrected for Ties)
Dl 84.64 100.58 97.35 3.585
02 86.78 99.22 96.40 2.162
D3 86.14 99.14 97.26 2.474
D4 93.61 93.61 94.95 0.033
D5 77.61 101.92 104.16 10.598**
06 78.53 102.91 101.87 9.533**
D7 93.48 96.21 91.96 0.223
08 94.58 89.08 99.21 1.235
D9 88.25 95.42 99.20 2.043
D10 82,67 100.67 99.59 5.229
El - 75.17 110.78 96.46 15.863***
E2 78.27 103.66 101.29 9.683**
E3 69.80 105.39 109.36 22.643***
E4 85.91 96.90 100.23 2.751
E5 77.42 103.29 102.75 10.844**
E6 78.66 102.20 102.57 9.319**
E7 69.50 110.04 104.15 24.421***
E8 74.05 105.14 104.56 15.741***
E9 78.86 102.45 102.03 9.278**
E10 79.08 105.27 98.37 9.316**
♦Significant with alpha level of .05
**Sign1ficant with alpha level of .01
***S1gnifleant with alpha level of .001
Two competencies were rated significantly d ifferen tly  by elementary 
school principals in the task area Finances and F a c ilitie s .
"Forecasting multiyear resource needs of the school" revealed s ig n if i­
cance at the .01 level In principals1 responses. In further analyses 1t 
was noted principals from Group 1 regarded this task significantly lower 
at the .01 level than did principals from Group 2 or Group 3.
In the task area School-Community Relations nine of the ten com­
petencies, when examined, showed significant differences In the mean 
responses of principals within various groups. Levels of significance
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ranged from .01 to .001 In this task area. Further analyses yielded 
sim ilar results for each competency. A difference of .001 was found 1n 
principals' ratings of the competency "Coordinating the work of local 
lay advisory councils or other representative citizens groups 1n 
analyzing the goals, objectives, programs and procedures of the school." 
Group 1 rated this task s ignificantly  less Important than Group 2 at the 
.001 level and Group 3 at the .05 level. When "Conducting a systematic 
assessment of c itizens' perceptions of the needs of and expectations for 
the school" evidenced a difference in principals' mean responses at the 
.01 leve l, further analyses were conducted. I t  was found principals in 
Group 1 rated the task s ign ificantly  less important than principals in 
Group 2 at the .01 level and Group 3 at the .05 level.
The competency "Participating widely 1n the ac tiv ities  of community 
groups and a f f i l ia t in g  selectively with community organizations” 
revealed significant differences in mean responses at the .001 level. A 
further analysis Indicated Group 1 rated 1t s ign ifican tly  lower at the 
.001 level than Group 2 and Group 3. "Consulting with leaders and mem­
bers of the parent-teacher organization to Improve Its  effectiveness" 
was also rated by principals' groups s ignificantly  d ifferen tly  at the .01 
leve l. Further analyses revealed Group 1 regarded the task s ig n if i­
cantly less important than Group 2 and Group 3 at the .01 level. The 
competency "Analyzing the Informational needs of the school's community 
and preparing and presenting communications to meet those needs" was 
also rated d iffe ren tly  by groups at the .01 level of significance. To 
determine where the differences In means were significant, further 
analyses were conducted. I t  was indicated Group 1 rated the competency 
lower than Group 2 at the .01 level and Group 3 at the .05 level of
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significance. "E lic itin g  and analyzing systematically the feedback from 
communications" was rated s ign ificantly  d ifferently  by administrators at 
the .001 level. In the further analysis i t  was found the competency was 
rated s ign ifican tly  lower by Group 1 than Group 2 or Group 3 at the .001 
lev e l.
The following competencies from the task area School-Community 
Relations indicated differences in the principals' mean responses at the 
.001 level of significance. Further analyses indicated the amount of 
time devoted to professional growth was d irectly  and positively related 
to the importance administrators attached to the tasks and respon­
s ib ilit ie s  associated with their position. "Clarifying the qualitative  
c rite r ia  used by citizens for assessing the processes and products of 
the school" was rated higher by Group 2 at the .001 level and higher by 
Group 3 at the .01 level than by Group 1. In the competency "Exploring 
innovative programs and plans for the cooperative u tiliza tio n  of the 
to tal resources of the community" was also rated significantly  higher by 
Group 2 at the .01 level and by Group 3 at the .05 level than by Group 1. 
For the final competency "Encouraging educational practices that u t iliz e  
the community as a learning laboratory," administrators' ratings in 
Group 2 and Group 3 were higher at the .05 level of significance than 
those principals in Group 1. Those principals who devote more time per 
week to professional growth, on the whole, view the c r it ic a l task areas 
as more Important than those principals who devote two hours or less 
each week to professional growth.
The null hypothesis was rejected as a result of the findings pre­
sented above.
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Hog: There w ill be no significant differences between the percep­
tions of the Importance of competencies within c ritic a l administrative 
task areas held by principals with different years of service 1n the 
profession. In the c r it ic a l task areas S taff Personnel and School - 
Community Relations, no significant differences were detected by the 
Kruskal-Wallis one-way analysis of variance with regard to the number of 
years the respondents had been employed as elementary principals 
(Table 10). However, in the task areas, Instruction and Curriculum 
Development, Pupil Personnel, and Finances and Fac ilities  several sta­
t is t ic a lly  significant differences were reported.
In the c r it ic a l task area Instruction and Curriculum Development 
the competency "integrating the goals and objectives of the school with 
the needs of the learners" indicated a difference in principals' percep­
tions at the .05 level of significance. Further analyses showed a d i f ­
ference was found between Groups 0, 2, and 3. Groups 2 and 3 rated this 
task as s ign ificantly  more important at the .05 level than Group 0.
This fact indicates principals with fiv e  to twenty years of experience 
rate the competency higher than principals with less than five years of 
experience.
In the c r it ic a l task area Pupil Personnel several competencies 
revealed significant differences in the mean responses of school admin­
is tra tors . The competency "analyzing, assessing, and describing the 
value orientations of the students within the school" indicated a Chi- 
Square significance at the .05 level. Further analyses between groups 
revealed a significance at the .01 level between Group 2 and Group 0. 
Group 2 (principals with eleven to twenty years service) rated the com­
petency higher than Group 0 (principals with less than five years of
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experience). More experienced principals rated working with students' 
values higher than less experienced principals. The competency 
"Institu ting  measures for the orientation of pupils” was regarded d if ­
ferently  by groups. The Chi-Square indicated a significance level of 
.05. Further analyses between groups showed Group 2 rated the com­
petency higher at the .01 level than Group 1 and higher at the .05 level
than Group 0. Those principals with five to twenty years of employment
as an elementary principal rated this competency higher than principals 
with less than five years in the profession.
The Chi-Square value for "Providing counseling services" indicated 
a significant difference at the .05 level 1n principals' perceptions. 
Further analyses indicated differences in Groups 1, 2, and 3. Group 2 
rated the competency significantly  higher at the .05 level than Group 1 
and higher at the .01 level than Group 0. Principals with eleven to 
twenty years experience rated the counseling services higher s ig n if i­
cantly than principals with less than ten years experience.
The data for "Providing health services” Indicated significant d if ­
ferences between principals' perceptions at the .001 level. Further 
analyses between group means showed Group 2 principals rated the task 
sign ifican tly  higher than Group 1 at the .01 level, Group 3 at the .05
lev e l, and Group 0 at the .01 level. A Chi-Square significance of .05
was Indicated for the competency "Arranging systematic procedures for 
the continual assessment and Interpretation of individual pupil growth." 
Further analysis was conducted to determine which groups rated the com­
petency s ign ificantly  higher. Again, Group 2 principals rated the com­
petency higher at the .01 level than did Group 0 or Group 2 principals.
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Eleven to twenty years of service was a factor in rating the s ig n if i­
cance of assessing pupil growth.
In the c r it ic a l task area Finances and F ac ilities  the Chi-Square 
value showed a difference In the mean ranking for "Developing an e f f i ­
cient program of operation and maintenance of the physical plant."
Since the value did not indicate which between group ratings were signi­
fican t, further analyses were done using the Kruskal-Wallis one-way 
ANOVA between groups. Group 2 rated the competency higher at the .05 
level of significance than Group 0 and higher at the .01 level than 
Group 1. Those principals with eleven to twenty years of experience 
regarded the competency higher than did principals with fewer years of 
experience.
Only seven of the f i f t y  competencies were rated s ignificantly  d if ­
ferently  according to principals and their level of experience in the pro­
fession. Therefore, the null form of the hypothesis could not be 
rejected.
HoiO: There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r it ic a l administrative 
task areas held by principals with different levels of membership in 
professional organizations. Principals were regrouped according to 
the ir level of a c tiv ity  1n professional educational organizations.
Those administrators involved 1n one organization or less were compared 
to those Involved 1n two or more organizations (Table 11). In four of 
the five  c r it ic a l administrative task areas, no significant differences 
were reported by elementary school principals when analyzed using the 
variable for membership in professional organizations.
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In the area S taff Personnnel those principals who participated In 
two or more organizations rated "Collecting, organizing, and analyzing 
data concerning the processes and products of teaching" higher at the 
.05 level of significance than did principals from Group 1.
Based on these findings, the null form for the hypothesis was 
accepted. No further analyses were conducted.
Hon: There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals with different levels of membership in 
civ ic organizations. In the task area Staff Personnel the administra­
tors' level of membership in civic organizations had no significant 
effects upon th e ir ranking of the importance of the ten competencies 
lis ted  therein (Table 12). However, 1n the areas of Instruction and 
Curriculum Development, Pupil Personnel, Finances and F a c ilit ie s , and 
School-Community Relations differences were reported ranging from the 
.001 to the .05 level of significance. Further analyses were conducted 
to determine where these differences were occurring.
For the purpose of analysis the following categories were 
established. Group 0 consisted of those principals holding no mem­
berships in civic organizations. Group 1 consisted of those principals 
active in one civ ic organization, and Group 2 contained those principals 
Involved in two or more organizations.
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Table 10
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Number of Years Employed As An Elementary Principal
Groups are 0 = Less than five  years (n=40) 
*1 = 5-10 years (n=42)
2 * 11-20 years (n=75)
3 *  21 or more years (n=30)
Admin­
is tra tive
Task
0
Mean
Ranks
1
Mean
Ranks
2
Mean
Ranks
3
Mean
Ranks
Chi-Square 
(Corrected for Ties)
Al 94.19 86.39 99.15 91.52 1.815
A2 98.01 85.73 98.11 89.97 2.075
A3 88.04 84.81 96.77 107.90 4.451
A4 81.21 85.04 100.42 107.55 8.015*
A5 93.10 86.43 102.40 84.80 4.664
A6 87.94 93.79 99.86 87.73 2.084
A7 82.06 94.35 102.20 88.93 4.390
A8 95.81 86.05 99.31 89.43 2.510
A9 87.95 87. n 97.82 102.17 2.614
A10 99.89 83.54 94.14 100.45 3.012
Bl 89.75 82.55 99.98 100.75 3.929
B2 90.56 87.98 97.03 99.43 1.799
63 83.50 89.73 96.67 107.30 4.349
B4 88.24 91.01 103.12 83.07 4.629 .
B5 96.41 88.83 98.89 85.80 2.068
B6 80.99 100.04 95.31 99.63 3.717
B7 95.82 81.70 96.33 102.95 3.706
BB 84.77 92.45 93.33 110.13 4.475
B9 .93.86 92.81 97.22 87.80 0.769
BIO 99.80 100.14 92.95 80.28 3.292
Cl 76.34 88.18 105.40 97.20 9.355*
C2 86.00 82.54 103.67 96.53 5.821
C3 80.71 80.32 106.21 100.35 10.776*
C4 94.34 87.79 97.10 94.50 0.946
C5 79.59 85.33 106.74 93.50 9.113*
C6 83.16 82.98 109.90 84.13 12.173**
C7 83.13 79.49 106.00 98.82 9.786*
C8 89.66 84.98 100.88 95.22 3.128
C9 92.25 84.95 98.43 97.92 2.139
CIO 92.59 81.25 98.27 103.05 4.390
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Table 10 (continued)
Admin­
is tra tive
Task
0
Mean
Ranks
1
Mean
Ranks
2
Mean
Ranks
3
Mean
Ranks
Ch1-Square 
(Corrected for Ties)
01 94.52 91.94 93.95 96.30 0.135
D2 82.99 91.05 96.51 106.53 4.049
03 76.75 91.30 104.11 95.52 7.692
D4 84.42 93.27 96.53 101.47 2.754
05 95.88 86.54 97.19 93.97 1.249
06 88.80 84.05 101.36 96.47 3.700
D7 81.45 79.45 107.04 98.50 11.207A
08 88.46 85.35 99.35 100.12 3.035
09 91.52 80.51 100.45 100.05 6.508
DIO 85.32 93.86 94.38 104.82 2.600
El 87.60 92.02 95.45 101.67 1.396
E2 87.01 84.56 100.67 99.87 3.832
E3 88.30 90.29 97.73 97.47 1.236
E4 91.00 98.60 95.85 86.95 1.175
E5 94.51 93.31 94.04 94.18 0.012
E6 83.96 100.33 94.09 98.28 2.432
E7 87.31 84.26 100.41 100.53 3.973
E8 89.41 91.42 94.61 102.20 1.228
E9 98.55 89.70 99.05 81.33 3.305
ElO 90.63 84.40 99.85 97.32 2.787
♦Significant with alpha level of .05
**S1gntfleant with alpha level of .01
♦♦♦Significant with alpha level of .001
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Table 11
One-Way ANOVA Table for Kruskal-Wal1 is Using Mean Ranks 
By Level of Membership in Professional A ctivities
Groups are 1 = Membership in 0-1 Organization (n=85)
2 = Membership in 2 or More Organizations (n=102)
Administrative
Tasks
1
Mean Ranks
2
Mean Ranks
Chi-Square 
(Corrected for Ties)
Al 86.44 100.30 3.512
A2 37.74 99.22 2.407
A3 89.42 97.82 1.284
A4 89.98 97.35 1.039
A5 88.99 98.17 1.773
A6 93.69 94.25 0.006
A7 93.28 94.60 0.031
A8 90.89 96.59 0.682
A9 87.51 99.41 2.616
A10 86.61 100.16 3.541
B1 94.82 93.32 0.040
B2 93.18 94.68 0.052
B3 88.07 98.94 2.162
B4 39.71 97.57 1.151
B5 91.39 96.17 0.424
B6 88.09 98.92 2.153
B7 91.66 95.95 0.339
B8 86.24 100.47 3.706
B9 85.51 101.08 4.345*
BIO 86.78 100.01 3.037
Cl 89.04 98.13 1.496
C2 91.02 96.48 0.526
C3 89.09 93.09 1.480
C4 88.52 98.56 1.878
C5 94.05 93.96 0.000
C6 95.93 92.39 0.223
C7 91.66 95.95 0.332
CS 94.87 93.27 0.048
C9 91.76 95.87 0.305
CIO 89.36 97.86 1.369
Table 11 (continued)
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Administrative
Tasks
1
Mean Ranks
2
Kean Ranks
Ch1-Square 
(Corrected for Ties)
PI 86.53 100.23 3.368
D2 92.55 95.21 0.127
D3 90.93 96.56 0.567
D4 95.29 92.93 0.122
D5 92.58 95.18 0.121
06 90.04 97.30 0.955
07 95.11 93.08 0.075
08 92.61 95.16 0,119
09 • 96.39 92.00 0.480
010 93.60 94,33 0,010
El 89.69 97.59 1.086
E2 95.22 92.99 0.088
E3 92.81 94.99 0.083
E4 91.69 95.93 0.327
E5 91.02 96.48 0.534
E6 88.16 98.86 2.060
E7 88.89 98.26 1.597
E8 89.99 97.34 0.973
E9 91.63 95.98 0.348
E10 90.06 97.28 0.932
♦Significant with alpha level of .05
**S ignifleant with alpha level of .01
***S1gnificant with alpha level of .001
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Table 12
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Level of Membership in Civic Organizations
Groups are 0 = No Membership (n-51)
1 = 1  Organization (n=73)
2 = 2 or More Organization (n=63)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
2
Mean Ranks
Chi-Square 
(Corrected for Ties
A1 79.76 96.50 102.63 6.096*
A2 79.78 93.71 105.84 7.536*
A3 82.44 91.59 106.15 6.492*
A4 87.38 86.36 108.21 8.323*
A5 . 91.59 92.10 98.15 0,747
A6 86.87 92.87 101.08 2.330
A7 83.11 90.43 106.95 6.689*
A8 90.34 96.55 94.00 0.526
A9 84.48 91.09 105.08 5.173
A10 82.73 98.53 97.87 3.717
B1 94.40 86.92 101.87 2.892
82 88.61 91.23 101.58 2.852
B3 85.75 95.16 99.23 2.112
B4 91.53 87.90 103;06 3.293
B5 88.36 91.50 101.46 2.237
B6 92.12 90.58 99.49 1.164
B7 85.46 103.21 90.24 4.308
B8 84.79 94.63 100.72 2.839
B9 91.26 93.12 97.24 0.425
BIO 88.77 94.97 97.11 0.787
Cl 82.53 90.69 107.12 7.167*
C2 90.92 90.06 101.06 1.809
C3 82.78 92.57 104.74 5.457
C4 87.99 91.99 101.19 2.168
C5 89.46 99.07 91.80 1.245
C6 93.43 93.43 95.12 0.046
C7 83.94 92.42 103.98 4.533
C8 85.02 96.50 98.37 2.326
C9 80.01 90.43 109.46 10. 111**
CIO 75.78 96.51 105.83 10.717**
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Table 12 (continued)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
2
Mean Ranks
Chi-Square 
(Corrected for Ties)
01 85.33 92.38 102.89 3.485
D2 92.25 92.46 97.21 0.381
D3 90.41 93.62 97.35 0.530
D4 90.55 92.02 99.08 1.186
D5 83.34 91.47 105.56 5.651
D6 79.63 88.53 111.97 12.892**
D7 91.64 93.63 96.34 0.251
D8 91.82 92.16 97.89 0.572
D9 84.29 101.84 92.78 5.042
DIO 85.09 93.57 101,71 3.110
El 81.62 90.11 108.53 8.330*
E2 86.39 95.35 98.60 1.682
E3 68.00 94.73 114.21 22.660***
E4 81.25 88.73 110.43 10.724**
E5 77.21 97.50 103.54 8 . 120*
E6 79.32 95.77 103.83 6.717*
E7 78.70 93.03 107.52 9.226*
E8 85.23 86.36 109.96 9.399**
E9 76.27 98.57 103.06 9.016*
E10 81.90 90.14 108.27 8.257*
♦Significant with alpha level of .05
**Sign1fleant with alpha level of .01
***S1gnifleant with alpha level of .001
The Ch1-Square value for five  competencies within Instruction and 
Curriculum Development indicated significant differences existed 1n the 
mean rankings between principals' perceptions according to their level 
of ac tiv ity  in c iv ic organizations. The competency "Studying and 
interpreting societal trends that demand curricular change" was rated 
significantly  higher by principals in Group 2 at the .05 level than 
those principals who were not active 1n any civic organizations. Those 
principals more involved in societal functions, therefore, perceive the 
task of analyzing societal changes and ta iloring a curriculum to meet
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those changes as being much more Important than those principals who are 
not Involved in civ ic ac tiv itie s  at a l l .  "Assessing the needs of 
learners that are unique to the school and community" was rated s ig n if i­
cantly higher at the .01 level by Group 2 than Group'0. "Providing for 
the formulation of curriculum objectives" was rated higher at the .05 
level by Group 2 than Group 0. "Integrating the goals and objectives of 
the school with the needs of the learners" was rated by Group 2 s ig n if i­
cantly higher at the .01 level than Group 1 and at the .05 level higher 
than Group 0. "Inventorying, acquiring, and assigning the materials, 
equipment and fa c il it ie s  to accomplish Instructional goals" was also 
rated higher by Group 2 administrators than those in Group 0 at the .05 
lev e l.
The task area Instruction and Curriculum Development showed s ig n if­
icant differences In the perceptions of the importance of competencies 
held by elementary school principals. Those principals involved in two 
or more civic organizations tended to rate these competencies s ig n if i­
cantly higher than principals less Involved in community a ff ilia t io n s .
Those principals Involved In two or more civic organizations tended 
to rate competencies within the task area Pupil Personnel higher signi­
fican tly  than their less Involved peers. The competencies "Analyzing, 
assessing, and describing the value orientations of the students with 
the school" and "Evaluating existing pupil programs and Implementing 
necessary changes" were perceived by Group 2 principals as significantly  
more Important at the .01 level than Group 0 principals. Also, 
"Providing for the safety of pupils, personnel, and equipment" was rated 
higher by Group 2 principals at the .05 level than Group 1 and at the
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.01 level than Group 0. Pupil Personnel tasks were also influenced by 
the amount of ac tiv ity  of principals In civic groups.
In the task area Finances and F ac ilities  "Coordinating the input of 
teachers, students, and citizens 1n short-term and long-range planning 
for finances and fa c ilit ie s "  was perceived as more important by those 
principals in Group 2. The competency was rated higher at the .01 level 
of significance by Group 2 than Group 0 or Group 1. Again, those prin­
cipals more involved in community ac tiv ities  recognized the importance 
of involving the community in this aspect of the prlncipalshlp.
Competencies in School-Community Relations indicated significant 
differences in administrators' perceptions in nine of the ten areas for 
response. In each of these, the principals' level of a c tiv ity  1n civic  
organizations was positively related to their perceptions of the impor­
tance of the competencies. "Coordinating the work of local lay advisory 
councils or other representative citizens groups in analyzing the goals, 
objectives, programs and procedures of the school" was rated s ig n if i­
cantly higher by Group 2 than Group 1 at the .05 level and Group 0 at 
the .01 level. "Participating widely in the ac tiv ities  of community 
groups and a f f i l ia t in g  selectively with community organizations" was 
rated higher by Group 1 than Group 0 at the .01 level, higher by Group 2 
than Group 1 at the .05 level, and higher by Group 2 than Group 0 at the 
.001 level of significance. "Stressslng to teachers, students, and 
school employees the public relations implications of their roles" was 
rated higher by Group 2 than Group 1 at the .05 level of significance 
and higher by Group 2 than Group 0 at the .01 level of significance. 
"Consulting with leaders and members of the parent-teacher organization 
to improve its  effectiveness" was rated significantly  higher by Group 1
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than Group 0 at the .05 level. This competency was also rated higher at 
the .01 level by Group 2 than by Group 0.
Also, 1n School-Community Relations "Analyzing the informational 
needs of the school's community and preparing and presenting com­
munications to meet those needs" and "E lic iting  and analyzing systemati­
ca lly  the feedback from communications" were rated higher by Group 2 
principals than those 1n Group 0 at the .05 level of significance. 
"Clarifying the quantitative and qualitative c rite ria  used by citizens  
for assessing the processes and products of the school" was rated higher 
by Group 2 at the .01 level than Group 1 and higher at the .05 level 
than Group 0. "Exploring Innovative programs and plans for the coopera­
tiv e  u tiliza tio n  of the total resources of the community" revealed simi­
la r  differences. Group 1 rated the task higher at the .05 level than 
Group 0. Group 2 rated the task higher at the .01 level than Group 0. 
F in a lly , "Encouraging educational practices that u t iliz e  the community 
as a learning laboratory" was rated higher by Group 2 at the .05 level 
of significance than Group 1 and higher at the .01 level by Group 2 than 
by Group 0.
Clearly, the level of participation In civic organizations In flu ­
ences elementary school principals1 perceptions of the importance of 
competencies within c r it ic a l administrative task areas. The hypothesis 
stated in the null form was rejected.
Hoi2: There w ill be no significant differences between the percep­
tions of the Importance of competencies within c r itic a l administrative 
task areas held by principals who devote different amounts of time to 
th e ir position daily. The frequency distribution revealed 49 percent of 
those polled devote nine hours to their profession dally and 36 percent
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devote ten hours or more. The data could not be grouped appropriately 
for s ta tis tica l analysis. The hypothesis was not analyzed; therefore, 
i t  was neither proven nor disproven.
Hq13: There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals who receive d ifferent levels of satisfac­
tion from their position. The frequency distribution showed 125 prin­
cipals or 67 percent of those polled had an above average attitude con­
cerning their position as an elementary school administrator. Also 
fifty -o n e  or 27 percent of those polled reported an average attitude  
concerning the ir position. This data was deemed inappropriate for 
grouping to perform the Krushkal-Wallis ANOVA. No further analysis was 
done. The hypothesis was neither proven nor disproven.
H()14: There w ill be no significant differences between the percep­
tions of the importance of competencies within c r it ic a l administrative 
task areas held by principals with different occupational goals. When 
asked i f  the principal considered the elementary school prlncipalshlp to 
be his fina l occupational goal, eighty-nine or 48 percent responded 
favorably (Table 13). The remaining 52 percent were uncertain or d e fi­
n ite  they would seek other goals in the ir careers. Principals were 
grouped accordingly for further analyses. In four of the five  c r it ic a l 
task areas, Instruction and Curriculum Development, S taff Personnel, 
Pupil Personnel, and School-Community Relations, no significant d if ­
ferences were found in principals' ratings of the Importance of 
competencies within c r it ic a l task areas. In the area of Finance and 
F a c ilit ie s  those principals who elected to remain In the prlncipalshlp 
rated "Developing an e ffic ie n t program of operation and maintenance of
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the physical plant" s ign ifican tly  higher at the .05 level than did their 
counterparts who would most lik e ly  seek other goals in their careers.
Based on the findings reported here, Hypothesis 14 stated in the 
null form was accepted. No further analyses were conducted.
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Table 13
One-Way ANOVA Table for Kruskal-Wallis Using Mean Ranks 
By Occupational Goal
Groups are 0 = Principalship is final goal (n=89) 
1 -  Uncertain/not final goal (n=98)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
Chi-Square 
(Corrected for Ties)
Al 91.96 95.86 0.280
A2 96.47 91.76 0.407
A3 97.65 90.68 0.889
A4 101.70 87.01 4.355*
A5 93.67 94.30 0.008
A6 89.69 97.92 1.261
A7 94.54 93.51 0.019
A8 90.63 97.06 0.873
A9 91.64 96.14 0.377
AID 89.01 98.54 1.763
B1 98.66 89.77 1.408
B2 95.94 92.24 0.321
B3 100.61 87.81 3.112
B4 92.57 95.30 0.140
B5 92.53 ‘95.34 0.147
86 97.77 90.58 0.956
B7 95.15 92.95 0.090
B8 98.60 89.83 1.415
B9 93.26 94.67 0.036
BIO 85.31 101.89 4.878*
Cl 100.10 88.46 2.469
C2 99.15 89.32 1.716
C3 98.20 90.19 1.180
C4 93.90 94.09 0.001
C5 98.84 89.60 1.535
C6 93.43 94.52 0.021
C7 98.87 89.58 1.573
C8 99.09 89.38 1.772
C9 97.52 90.81 0.818
CIO . 93.74 94.23 0.005
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Table 13 (continued)
Administrative
Tasks
0
Mean Ranks
1
Mean Ranks
Chi-Square 
(Corrected for Ties)
D1 94.83 93,25 0.045
02 100.28 88.30 2.607
D3 95.67 92.48 0.184
D4 97.93 90.43 1.235
D5 92.72 95.16 . 0.107
D6 95.42 92.71 0.133
D7 104.00 84.92 6.667**
08 102.26 86.50 4.599*
09 100.43 88.16 3.770
DIO 94.60 93.46 0.024
El 95.11 92.99 0.079
E2 94.86 93.22 0.048
E3 92.48 95.38 0.147
E4 96.14 92.06 0.305
E5 94.68 93.38 0.030
E6 95.57 92.57 0.163
E7 97.17 91.12 0.669
E8 89.21 98.35 1.512
E9 86.38 100.92 3.918*
E10 92.95 94.95 0.072
♦Significant with alpha level of .05
**S1gn1fleant with alpha level of .01
***S1gn1fleant with alpha level of .001
CHAPTER FIVE 
Summary, Conclusions, and Recommendations
Sunwary
Problem
The problem of the study was to determine the Importance of com­
petencies within c r it ic a l administrative task areas as perceived by 
selected elementary school principals. The task areas examined were 
Instruction and Curriculum Development, Staff Personnel, Pupil 
Personnel, Finances and F a c ilit ie s , and School-Community Relations.
Procedures
Two hundred f i f t y  elementary school principals were randomly 
selected for participation in the study. Elementary school principals' 
perceptions of the Importance of f i f t y  competencies within five c r itic a l 
administrative task areas were measured. This Information was analyzed 
using the following fourteen demographic variables: (1) sex of the sub­
jec ts , (2) age of the subjects, (3) geographic population of the school 
d is tr ic t , (4) student enrollment, (5) degree held by subjects, (6) date 
the subjects' degree was granted, (7) subjects' fie ld  of study at the 
graduate level, (8) amount of time subjects devote to professional 
growth weekly, (9) years subject has been employed as an elementary 
principal, (10) professional organizations to which subjects belong,
(11) civic organizations to which subjects belong, (12) hours subjects
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devote to position dally , (13) subjects' present attitude toward posi­
tion , and (14) subjects' fin a l occupational goal,
A total of two hundred Instruments were returned, representing an 
80 percent response. Of those returned 187 were complete and were used 
for s ta tis tica l purposes, with the data being analyzed using the 
S tatis tica l Package for the Social Sciences (SPSS).
Fourteen null hypotheses were formulated to be tested at the .05 
level of significance. Each was d irectly  related to a specific 
demographic variable and was tested using a non-parametric one-way 
analysis of variance (ANOVA). The s ta tis tic  was tested across each 
demographic variable to determine i f  a relationship existed between the 
variables and principals' perceptions of the importance of the competen­
cies within c r it ic a l administrative task areas. When the Chi-Square 
value Indicated a significant difference between the mean ranks, 
variables having three or more groups were analyzed further using the 
Kruskal-WallIs between groups to determine which group ratings were 
significant.
Findings
A s ta tis tic a lly  significant difference 1n mean ranks was found to 
exist overall between the demographic variables (a) amount of time 
devoted to professional growth weekly and (b) levels of membership held 
1n civic organizations.
No overall s ta tis tic a lly  significant differences in mean rankings 
were found in the following variables: (a) sex, (b) age, (c) geographic
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population of the school, (d) level of student enrollment, (e) prin­
cipals ' level of education, ( f )  date the principals' degree was earned, 
(g) principals' years of service in the profession, (h) level of mem­
bership principals hold in professional organizations, and (1) the final 
occupational goal of the principal.
Conclusions
Based upon the findings of the study, the following conclusions 
were warranted:
1. The study fa iled  to support the hypothesis that differences 
existed between male and female perceptions of the Importance of com­
petencies within c r it ic a l administrative task areas.
2. The study fa iled  to support the hypothesis that differences 
existed between a principal's age and his/her perceptions of the impor­
tance of competencies within c r it ic a l administrative task areas.
3. The study fa iled  to support the hypothesis that differences 
existed between rural and urban/suburban principals' perceptions of the 
Importance of cometencles within c r it ic a l administrative task areas.
4. The study fa iled  to support the hypothesis that differences 
existed between the perceptions of principals serving schools with d if ­
ferent levels of student enrollment concerning the importance of com­
petencies within c r it ic a l administrative task areas.
5. The study fa iled  to support the hypothesis that significant 
differences existed between the perceptions of the Importance of 
competencies within c r itic a l administrative task areas held by prin­
cipals who have attained different levels of education.
I l l
6. The study fa iled  to support the hypothesis that significant 
, differences existed between the perceptions of the importance of
competencies within c r it ic a l administrative task areas held by prin­
cipals with degrees earned at d ifferent dates.
7. The study supported the hypothesis that significant differences 
existed between the perceptions of the importance of competencies within 
c r itic a l administrative task areas held by principals who devote 
different amounts of time to professional growth weekly. Those prin­
cipals who devoted more time per week to professional growth ac tiv ities  
regarded the tasks and responsibilities of the elementary prfncipalship 
as more Important than principals who devoted less time.
8 . The study fa iled  to support the hypothesis that significant 
differences existed between the perceptions of the importance of 
competencies within c ritic a l administrative task areas held by prin­
cipals with d ifferent years of service in the profession.
9. The study fa iled  to support the hypothesis that significant 
differences existed between the perceptions of the importance of 
competencies within c r itic a l administrative task areas held by prin­
cipals with d ifferent levels of membership In professional organiza­
tions.
10. The study supported the hypothesis that significant differences 
existed between the perceptions of the Importance of competencies 
within c r it ic a l administrative task areas held by principals with d if ­
ferent levels of membership 1n civic organizations. Those principals
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more Involved In civic organizations regarded the tasks and respon­
s ib ilit ie s  of the elementary prlncipalship as more Important than prin­
cipals less involved.
11. The study fa iled  to support the hypothesis that significant 
differences existed between the perceptions of the Importance of 
competencies within c r itic a l administrative task areas held by prin­
cipals with d ifferent occupational goals.
Recommendations
Based on the findings and conclusions of this study, i t  was recom­
mended that:
1. Additional research should be conducted to Identify the ever
changing tasks and responsibilities of the elementary school
prlncipalshlp.
2. A study should be conducted to determine differences between 
the actual amount of time a principal devotes to the tasks and respon­
s ib ilit ie s  of the profession and the ideal amount of time which should
be devoted to these tasks.
3. A study should be conducted to determine I f  college and univer­
s ity  programs 1n educational administration are designed to prepare 
future principals for the most Important responsibilities associated 
with the prlncipalshlp 1n the state of North Carolina.
4. More quantitative measures of the tasks and responsibilities of
the elementary prlncipalshlp should be developed.
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5. A comparative study should be conducted to determine the re la ­
tionship between the perceptions of superintendents, school board mem­
bers, the community; students, and principals concerning the importance 
of the responsibilities of the elementary school prlndpalshlp.
6 . School systems should grant principals professional leave time 
to participate in professional growth ac tiv ities  and c iv ic  organizations 
since a positive relationship was found to exist between them and the 
principals' perceptions of the importance of the specific tasks and 
responsibilities of the profession.
7. With the Importance a ll principals attached to pupil safety, a 
course In school safety and f i r s t  aid should be a v ita l part of the 
preparation for the elementary prlndpalshlp.
8 . All principals should have released time granted to keep 
abreast of recent legislation affecting the school system in order to 
attend university courses in school law, participate 1n legal workshops, 
and to update their knowledge of this v ita l part of school administra­
tion today.
9. Additional research should be conducted 1n other areas of the 
country to determine I f  administrative perceptions of the importance of 
competencies within c r it ic a l administrative task areas vary geographi­
cal ly .
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THE NORTH CAROLINA ELEMENTARY SCHOOL PRINCIPALSHIP: 
Characteristics and Views on Selected Administrative Competencies
Part I
Directions: Please respond to the following Items by checking the
appropriate blank. Please respond to each Item on this 
form.
Please Indicate sex. 6. In what year was your last 
degree granted?
Female
___ Male Prior to 1960
1960-1967
What is your age? 1968-1975
1976-1982
35 or under
36-45 7. Which fie ld  of study best
46-55 describes your major at
___  56 or over the graduate level?
How would you classify your ___  No graduate study
school's geographic population? ___  Educational Admini­
stration
___  Largely rural ___  Educational Super­
Largely urban vision
Suburban ___  A subject matter area
___  Elementary education
How many students are presently
enrolled In your school? 8 . Approximately how many 
hours per week do you
Under 200 devote to professional
201-400 growth (reading, research,
401-600 workshops, etc.)?
601 or more
No time
Please check the category ___  1-2 hours
which best describes your ___  3-4 hours
degree status. ___  5-7 hours
___  8 or more hours
___  Bachelor's degree
Master's degree 9. Including this year, how
___ Master's degree plus many years have you been
15-29 hours employed as an elementary1
Master's degree plus principal?
30-59 hours
___ Master's degree plus Less than 5 years
60 hours 5-10 years
___  Doctor's degree ___  11-20 years
___  21 or more years
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10. Check the professional educational 
organlzatlon(s) in which you hold 
membership.
 NEA  NCPA/APA
 ASCD  Phi Delta Kappa
  NCASA ___  AFT
  NAESP ___  None
11. In approximately how many civic  
organizations do you currently 
hold membership?
 None
  1 organization
  2-3 organizations
  4 or more organizations
12. Including the lunch hour, how 
many hours do you usually devote 
to your position dally?
  6 hours or less
  7 hours
  8 hours
  9 hours
  10 hours or more
13. What Is your present attitude  
concerning your position as an 
elementary school principal?
  Dissatisfaction
  Below Average
  Average
  Above Average
14. Do you consider the elementary 
school prlndpalshlp to be your 
final occupational goal?
 Yes
 No
  Uncertain
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Part I I
Directions: Read each Item carefu lly . Think about the importance you
attach to each Item. Decide whether you consider 1t (1) of 
no Importance, (2) of minimal Importance, (3) of average 
Importance, (4) of above average Importance or (5) extremely 
Important to you In performing your duties as an elementary 
principal. Draw a c irc le  around one of the numbers beside 
each Item to show the answer you have selected.
1 = No Importance
2 = Minimal Importance
3 * Average Importance
4 = Above Average Importance
5 « Extremely Important
Mark your answers as shown in the examples below.
Example: Acting as spokesman for the s ta ff   1 2 3 4 5
Example: Providing encouragement to individual
s ta ff members  1 2 3 4 5
A. Competencies for Instruction and Curriculum Development
1. Studying and Interpreting societal trends that
demand curricular change .........................................   1 2 3 4 5
2. Assessing the needs of learners that are unique
to the school and community...................................................  1 2 3 4 5
3. Providing for the formulation of curriculum
objectives..................................................................................... 1 2 3 4 5
4. Integrating the goals and objectives of the school
with the needs of the learners.............................................  1 2 3 4 5
5. Allocating and assigning the s ta ff to accomplish
instructional goals  1 2 3 4 5
6 . Examining and interpreting alternative programs, 
procedures and structures for improving the
Instructional program  1 2 3 4 5
7. Inventorying, acquiring, and assigning the
materials, equipment, and fa c ilit ie s  to accomplish 
instructional goals...................................................................  1 2 3 4 5
8 . Providing for the supervision of Instruction   1 2  3 4 5
9. Explaining the Instructional program to parents
and the community.......................................................................  1 2 3 4 5
10. Evaluating the v ia b ility  of the instructional
program..........................................................................................  1 2 3 4 5
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B. Competencies in Staff Personnel
1. Defining the specific role requirements for
each position vacancy  1 2 3 4 5
2. Interviewing and selecting from identified  
candidates the s ta ff member best qualified for
each position and recommending appointment......................  1 2 3 4 5
3. Coordinating the orientation of new s ta ff  
members to the school system, the s ta ff , the
student body, and the community............................................ 1 2 3 4 5
4. Assigning new s ta ff members to optimize the 
achievement of both organizational goals and the
goals of Individual s ta ff members........................................  1 2 3 4 5
5. Reassigning experienced s ta ff members to positions 
and roles to permit the attainment of organizational
and Individual goals.................................................................  1 2 3 4 5
6. Developing a system of s ta ff personnel records.............. 1 2 3 4 5
7. Conducting a systematic program of s ta ff  
Improvement through classroom observation and
conferences with s ta ff .............................................................  1 2 3 4 5
8 . Stimulating and providing opportunities for
professional growth of s ta ff personnel..............................  1 2 3 4 5
9. Collecting, organizing, and analyzing data 
concerning the processes and products of
teaching.........................................................................................  1 2 3 4 5
10. Basing one's decisions on specific evaluative
data.................................................................................................  1 2 3 4 5
C. Competencies in Pupil Personnel
1. Analyzing, assessing, and describing the value
orientations of the students within the school..............  1 2 3 4 5
2. In itia tin g  and maintaining a system of child
accounting and attendance .......................................... 1 2 3 4 5
3. Institu ting  measures for the orientation of
pupils.............................................................................................  1 2 3 4 5
4. Structuring ac tiv ities  that foster understanding 
and Interaction among students, teachers, 
counselors, and other student personnel
specialis ts...................................................................................  1 2 3 4 5
124
5. Providing counseling services  1 2 3 4 5
6. Providing health services  1 2 3 4 5
7. Arranging systematic procedures for the 
continual assessment and Interpretation of
Individual pupil growth  1 2 3 4 5
8 . Establishing means of dealing with pupil
irre g u la ritie s   1 2 3 4 5
9. Keeping abreast of recent leg islation and 
court decisions having implications for the
administration of the school  1 2 3 4 5
10. Evaluating existing pupil programs and Implementing
necessary changes.......................................................................  1 2 3 4 5
D. Competencies in Finances and F a c ilities
1. Preparing a budget that establishes a p rio rity  of
needs for each program within the school  1 2 3 4 5
2. Conducting or maintaining an adequate Inventory of 
equipment, supplies, and materials for achieving
objectives.....................................................................................  1 2 3 4 5
3. Evaluating and approving requisitions for equipment, 
supplies, and materials to be purchased for the
school.............................................................................................  1 2 3 4 5
4. Accounting for school monies  1 2 3 4 5
5. Forecasting multiyear resource needs of the
school.............................................................................................  1 2 3 4 5
6. Coordinating the Input of teachers, students, and 
citizens In short-term and long-range planning for
finances and fa c i l i t ie s ............................................................. 1 2 3 4 5
7. Developing an e ffic ie n t program of operation and
maintenance of the physical p lant........................................ 1 2 3 4 5
8 . Interviewing, assigning, and supervising custodial 
and maintenance personnel to provide a physical
environment that w ill enhance Instruction........................ 1 2 3 4 5
9. Providing for the safety of pupils, personnel, and
equipment  .........       1 2 3 4 5
10. Assessing and revising when necessary a ll aspects
of fa c il ity  and financial responsib ilities.......................  1 2 3 4 5
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E. Competencies 1n School-Community Relations
1. Coordinating the work of local lay advisory 
councils or other representative citizens groups 
in analyzing the goals, objectives, programs
and procedures of the school.................................................. 1 2 3 4 5
2. Conducting a systematic assessment of citizens' 
perceptions of the needs of and expectations
for the school............................................................................. 1 2 3 4 5
3. Participating widely in the ac tiv ities  of 
community groups and a f f il ia t in g  selectively
with community organizations................................................  1 2 3 4 5
4. Stressing to teachers, students, and school 
employees the public relations implications of
the ir roles..................................................................................  1 2 3 4 5
5. Consulting with leaders and members of the
parent-teacher organization to improve its
effectiveness............................................................................... 1 2 3 4 5
6. Analyzing the informational needs of the school's
community and preparing and presenting communications
to meet those needs...................................................................  1 2 3 4 5
7. E lic iting  and analyzing systematically the
feedback from communications.................................................  1 2 3 4 5
8 . Clarifying the quantitative and qualitative  
c r ite r ia  used by citizens for assessing the
processes and products of the school.................................  1 2 3 4 5
9. Exploring Innovative programs and plans for the 
cooperative u tiliza tio n  of the total resources of
the community  1 2 3 4 5
10. Encouraging educational practices that u t iliz e
the community as a learning laboratory  1 2 3 4 5
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East Tennessee Stale University
Department ol Supervision and Administration •  Box 19000A •  Johruon City, Tcnnenee 376H-0002 •  (615) 929-4415,44J0
July 21, 1982
Dr. Craig Phillips
State Superintendent of Public Instruction 
Education Building 
Raleigh, NC 27611
Dear Dr. Phillips:
I am a teacher for the Watauga County Board of Education in 
Boone, North Carolina. Currently I am pursuing a doctorate in 
the area of educational supervision at East Tennessee State 
University in Johnson City, Tennessee.
In partial fulfillment of the requirements for this degree 
I am preparing a dissertation prospectus tinder the direction 
of Dr. Gem Kate Grenlnger. The title of the prospectus is 
MA Study of Elementary School Principals' Perceptions of the 
Importance of Competencies Within Critical Administrative Task 
Areas." A survey instrument has been constructed to obtain data 
from principals serving schools containing kindergarten through 
grade six in the state of North Carolina. Two hundred fifty 
elementary principals will be randomly selected to participate 
in the study.
Currently, there is limited information concerning the tasks 
and competencies of the elementary principal in the state of North 
Carolina, I feel that educators and administrators could benefit 
from a study of this nature in our state.
Would you grant me permission to conduct this study in our 
state of North Carolina?
If you have specific questions concerning this study, I would 
be glad to answer them. Also, I would be more than happy to share 
the results of this study with you.
Thank you very much.
Sincerely,
Melanie W. Greene 
Route 2, Box 341 
Boone, NC 28607
C ollege o l Education
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N o r t I i  C a r o Una  LEAdERship I n s tit u t e  Fo r  P r IncIp a Is
NORTH CAROUNA DEPARTMENT O F PUBLIC INSTRUCTION I  RAUEIQH, N X . 27811
August 10, 1902
Ms. Melanie LJ. Greeno
Route 2, Boy 341
B o o n e , North Carolina 28607
Dear Ms. Greene,
This letter is in response to your recent correspondence to 
Craig Phillips concerning your dissertation. As the Director 
of the North Carolina Leadership Institute for Principals, I 
can assure you that our agency uould be interested in your study 
and uould appreciate your sharing your results with us. However 
you do not need permission (as requested in your letter) from 
this agency or the State Superintendent to conduct your research
Best of luck to you. Let me knou if I may be of assistance.
Sincerely,
Reeves McGlohon 
Special Assistant
RM/lb
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East Tennessee State University
Depjf(nn*nt of Supervision Jnd AiiminlilfJtion » Bnv 19000A •  Inhm onC ily, Tcnncvtcc J7614*0002 •  (615) 929*4415, 44JO
Dear Principal:
I am an elementary teacher at Hardin Park School in Boone, North 
Carolina. Currently I am pursuing a doctorate in the area of 
educational supervision at East Tennessee State University in 
Johnson City, Tennessee.
In order to complete my requirements for this degree, 1 am 
writing a dissertation entitled "Elementary School Principals' 
Perceptions of the Importance of Competencies Within Critical 
Administrative Task Areas" under the direction of Dr. Gem Kate 
Greninger. For this study to be successful I need your input. 
Would you please complete the following questionnaire and 
return it to me on or before November 9, 1982.
In order to meet my stated completion date 1 need your immediate 
response. If you would like a copy of the results of the study, 
please indicate on the questionnaire.
I sincerely appreciate your assistance in this study.
October 15, 1982
Respectfully,
Melanie Ward Greene
Route 2, Box 341
Boone, North Carolina 28607
M K G : n h
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Personal Data:
Education:
Professional
Experience:
Professional
Memberships:
VITA
MELANIE W. GREENE
Date of Birth: January 14, 1956
Place of Birth: Banner Elk, North Carolina
Marital Status: Married
Watauga High School, Boone, North Carolina, 1974. 
Appalachian State University, Boone, North Carolina;
Early Childhood Education, B.S., 1977.
Appalachian State University, Boone, North Carolina;
Early Childhood Education, M.A., 1977.
Appalachian State University, Boone, North Carolina;
Early Childhood Education, Ed.S., 1980.
Appalachian State University, Boone, North Carolina; 
Certifications In Reading, Administration, and 
Elementary Education, 19B0.
East Tennessee State University, Johnson City, 
Tennessee; Educational Supervision, Ed.D., 1983.
Teacher's Aide, Watauga County Headstart Program; Sugar 
Grove, North Carolina, 1970.
T e lle r, The Northwestern Bank, Boone North Carolina, 
1972-1975.
Resident Assistant, Appalachian State University,
Boone, North Carolina, 1976-1977.
Secretary, Weight Watchers International, Boone Camp, 
Boone, North Carolina, 1980.
Second Grade Teacher, Bethel School, Sugar Grove, North 
Carolina, 1976.
T itle  I Reading Teacher, Parkway School, Deep Gap,
North Carolina, 1976-1981.
Doctoral Fellow, East Tennessee State University, 
Johnson C ity, Tennessee, 1981-1982,
Chapter I Reading Teacher, Hardin Park School, Boone, 
North Carolina, 1982-83.
National Education Association 
North Carolina Association of Educators 
Association of Classroom Teachers 
International Reading Association 
STAR Reading Council 
Kappa Delta Pi
Tennessee Association for Supervision and 
Curriculum Development 
Alpha Delta Kappa
